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ABSTRACT: This community service activity aims to improve the knowledge and skills of teachers at 
Raden Rahmad Mojosari Vocational School in Mojokerto, East Java in writing scientific papers. This 
training program, called SI-Kepo Workshop, combines online and offline sessions to provide an 
understanding of how to create a Google Scholar account, write scientific articles, and submit manuscripts 
to national journals. The training includes theoretical explanations and practical assignments tailored to 
the interests of the participants. The training results showed a significant increase in the knowledge and 
skills of participants in preparing and submitting scientific articles. However, the effectiveness of writing 
still needs to be improved through ongoing and more structured training programs. It is hoped that this 
training can be the beginning of a routine program that focuses on teacher professional development in 

scientific writing.  
 

© The Author(s) 2024.

1. INTRODUCTION 

 

This research is motivated by several challenges faced by vocational high school teachers in writing 

scientific papers. (Z. Zhang, 2024). Based on previous research, one of the main challenges is the lack of 

knowledge and skills in writing scientific articles that meet national journal standards. (Mensink, 2022). A 

study (X. G. Zhang, 2019) Showed that most teachers in rural areas, including Mojokerto, have difficulty 

accessing adequate resources and training to improve their scientific writing skills. This results in a low 

level of scientific publications among vocational high school teachers. 

In addition, according to research (Yerukneh, 2023) Many teachers are less familiar with digital 

platforms such as Google Scholar, which is an important tool in the academic world. The inability to utilize 

this technology hinders the process of scientific research and publication. (Yang, 2020a). Furthermore, 

research by Wijaya and Santoso (Yang, 2020b) Found that although some teachers had participated in 
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scientific writing training, many of them still found it difficult to follow the process of submitting 

manuscripts to national journals due to the lack of practical guidance (Wu, 2023; Yaman, 2023). 

Improving the quality of education in Indonesia cannot be separated from improving teacher 

competence, one of which is in the field of writing scientific papers (Wischgoll, 2016; Wnttaker, 2020). 

Teachers who can write scientific articles not only improve their competence but also contribute to the 

development of science and better educational practices (Wischgoll, 2017). This study is expected to 

provide empirical evidence on the importance of scientific writing training for teachers (Wind, 2018), 

especially at SMK Raden Rahmad Mojosari. This community service activity offers a training program based 

on the real needs of teachers, which is designed to provide understanding and practical skills in writing 

scientific papers. 

The advantage of this study is the dual-mode approach that combines online and offline sessions. This 

approach allows flexibility in learning and provides participants with the opportunity to learn according to 

their convenience and time constraints. (Saripudin, 2023; Setyawati, 2024). A study by Anderson and Dron 

(Wood, 2021) Showed that a combination of online and offline learning (blended learning) can increase 

participant engagement and learning outcomes. In addition, this training also includes practical tasks 

tailored to the interests of participants, which according to research. (Wang, 2017), can increase motivation 

and learning effectiveness. 

Scientific writing is an essential competency for teachers, especially in the context of vocational 

education that requires continuous updating of knowledge and skills. (Weston-Sementelli, 2018; Willis, 

2016). The results of several previous studies support the importance of scientific writing training for 

teachers. For example, research (Weitz, 2015) Shows that scientific writing training can improve teachers' 

research and publication skills. In addition, research (Weissbach, 2018) Confirms that teachers who actively 

write and publish scientific works tend to have a positive influence on the teaching and learning process in 

the classroom. Therefore, increasing the capacity of scientific writing for teachers is one of the priorities in 

efforts to improve the quality of education. (Nelsen, 2020; Widarti, 2024). 

Based on this empirical evidence, the SI-Kepo Workshop is expected to have a significant positive 

impact on improving the scientific writing competence of teachers at SMK Raden Rahmad Mojosari. This 

training program is designed to address various challenges faced by teachers in scientific writing, such as a 

lack of understanding of the writing process, limited access to scientific resources, and minimal experience 

in submitting manuscripts to national journals. By combining online and offline sessions, this training 

provides flexibility for participants to learn according to their needs and time constraints. 

The SI-Kepo Workshop training not only provides a theoretical understanding of scientific writing but 

also combines practical sessions and direct guidance. This includes creating a Google Scholar account, 

writing scientific articles, and the process of submitting manuscripts to national journals. With a more 

comprehensive and sustainable approach, it is hoped that this training can improve the ability of SMK Raden 

Rahmad Mojosari teachers to write and submit scientific articles, as well as utilize digital technology to 

support their academic activities. Empirical evidence from previous studies supports the importance of this 

kind of training to improve the quality and quantity of scientific publications from SMK teachers. 

2. METHOD  

This study uses a qualitative approach with a descriptive method to evaluate the effectiveness of the SI-

Kepo Workshop training. The research method is designed to combine observation, interview, and 

document analysis techniques that are carried out systematically and in a structured manner.  
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Figure 1: steps for implementing this research method 

Figure 1 is a design of the research implementation stages which are described as follows: Preparation 

and Planning. (Aeckersberg, 2019). 1) Needs Identification: Conduct an initial survey of SMK Raden Rahmad 

Mojosari teachers to identify their needs and level of knowledge about scientific writing. 2) Preparation of 

Training Modules: Developing training modules that include creating a Google Scholar account, writing 

scientific articles, and submitting manuscripts to national journals (Vleeschhauwer, 2022). 

Training Implementation: 1) Online Session: Conducted via a video conference platform, this session 

provides theoretical explanations of the main topics in scientific writing (Vidiella, 2016).  2) Offline Session: 

Conducted at school, this session focuses on practical tasks where participants directly write and edit 

scientific articles with the guidance of instructors (Udvardi-Lakos, 2023). 

Evaluation and Monitoring: 1) Observation and Interviews: Conducted during and after training to 

collect data on the experiences and knowledge gained by participants (TRAN, 2024). 2) Document Analysis: 

Assessing scientific articles produced by participants before and after training to measure improvements 

in writing quality (Thuy, 2023). 

Data Analysis: 1) Qualitative: Data from observations and interviews were analyzed using thematic 

analysis techniques to identify key themes emerging from participants' experiences (Abraham, 2021). 2) 

Quantitative: Data from document assessments were analyzed to measure improvements in writing quality 

using a predetermined assessment rubric (Alhazmi, 2022). 

Previous research by Wijaya and Santoso (Yusra, 2022) showed that training that combines online and 

offline methods can significantly improve teachers' scientific writing skills. In addition, a study by Kartika 

and Handayani (Handayani, 2020) Supports the importance of ongoing training programs to maintain and 

improve the quality of scientific writing among teachers. This evidence supports the findings in our study 

that the SI-Kepo Workshop training successfully improved participants' scientific writing skills, although 

further programs are needed for more optimal results. 

3. RESULTS AND DISCUSSION 

Community service activities carried out through the SI-Kepo Workshop have had a positive impact on 

teachers at SMK Raden Rahmad Mojosari. The main objective of this training is to improve teachers' 

knowledge and skills in writing scientific papers, which is proven by a significant increase in participants' 

knowledge and abilities. The results of this training indicate that the combination of online and offline 

approaches is effective in providing an understanding of creating a Google Scholar account, writing 

scientific articles, and submitting manuscripts to national journals. However, although the initial results are 

satisfactory, several challenges need to be overcome to achieve more optimal results. 
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A. Analysis of Teacher Needs of SMK Raden Rahmad Mojosari  

Before the implementation of the SI-Kepo Workshop, the implementing team was surveyed to identify 

the initial needs and abilities of teachers in writing scientific papers (Zou, 2020). This survey aims to get a 

clearer picture of the level of knowledge and skills possessed by teachers, as well as the obstacles they face 

in the process of scientific writing and publication (Zlokovic, 2020). 

The survey results showed that most teachers have basic knowledge of the principles of scientific 

writing, such as article structure, the importance of references, and abstract preparation. (Zeisel, 2015; 

Zhou, 2021). However, many of them have difficulty in technical aspects, such as creating accounts on 

academic platforms such as Google Scholar, choosing journals that are appropriate to their research topics, 

and understanding the process of submitting manuscripts to national journals. (Allen, 2016; Baldwin, 

2015). 

 

These findings indicate a significant gap between theoretical knowledge and practical skills (Yuan, 

2021; Zappitelli, 2017). Responding to this need, the SI-Kepo training module is designed to place more 

emphasis on practical and technical aspects (Ye, 2018; Young, 2016). The training includes sessions that 

teach how to create a Google Scholar account, identify relevant journals, and the steps for submitting 

manuscripts, including how to respond to feedback from reviewers (Aliko, 2015; Allenbach, 2018). 

From the survey and training results, it can be seen that teachers are very enthusiastic and show 

significant improvements in their understanding and skills (Abad, 2024; Abdelrahim, 2020). However, the 

effectiveness of training in terms of quality scientific writing still needs to be improved (Angulo, 2017; Arfé, 

2021). This indicates the need for a more sustainable and structured training program so that teachers can 

continue to improve their competence in writing and publishing scientific papers (Agarwal, 2021; Angeli, 

2021). It is hoped that this effort can create a stronger scientific writing culture among teachers at SMK 

Raden Rahmad Mojosari. 

Before the implementation of the SI-Kepo Workshop, a survey was conducted to identify the initial 

needs and abilities of teachers in writing scientific papers. The survey results showed that most teachers 

had basic knowledge of scientific writing, but did not understand the process of submitting manuscripts to 

national journals. Based on these findings, the training module was designed to focus on the practical and 

technical aspects of scientific writing and publication. 

 

 

Figure 1. Findings indicate 
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1. Basic Knowledge of Scientific Writing: 

Example: A teacher knows the basic structure of a scientific article, such as introduction, methodology, 

results, and discussion. This knowledge includes an understanding of how to structure arguments, conduct 

literature reviews, and present data systematically. 

2. Use of Google Scholar: 

Example: Teachers can create and manage Google Scholar accounts to access and collect scientific 

references. This skill is important to enrich the literature review and ensure that their writing is supported 

by relevant and up-to-date literature. 

3. Submission Process to National Journals: 

Example: Teachers understand the steps required to submit a manuscript to a journal, including adjusting 

the manuscript format and submission procedures. This knowledge includes an understanding of journal 

writing guidelines, the review process, and how to respond to feedback from reviewers. 

Previous research has shown that training that focuses on practical and technical aspects can improve 

teachers' scientific writing skills. For example, a study by Johnson et al. (C. Johnson, 2022) found that 

intensive training in the use of reference tools and scientific writing techniques improved the quality of 

manuscripts produced by participants. 

Table 1: Results of the Teacher Needs Survey 

Need 
Percentage of 

Teachers (%) 
Information 

Basic 

knowledge 

75% Understand the basic structure of scientific 

articles 

Use of 

Google 

Scholar 

60% Able to create an account and access 

references 

Submission 

to Journal 

40% Understand the procedures and 

requirements for submitting manuscripts 

The SI-Kepo Workshop training is expected to address this gap by providing practical guidance and 

opportunities to practice the skills acquired. This training also includes ongoing evaluation to ensure that 

teachers can continue to improve their skills in scientific writing. 

B. Implementation of Online and Offline Training  

The SI-Kepo Workshop training was implemented through two main sessions, namely online and 

offline, which were designed to complement each other in improving the understanding and scientific 

writing skills of SMK Raden Rahmad Mojosari teachers. In the online session, participants were taught how 

to create a Google Scholar account and were given a basic introduction to writing scientific articles. 

(Bilezikian, 2022; Buggy, 2015). This process was carried out through an e-learning platform that allows 

participants to learn independently according to the time they have (Al-Ismail, 2017; Glester, 2023). The 

material presented includes steps for creating an account, how to manage a profile, and techniques for 

searching relevant literature to support writing scientific articles. (Barnes, 2020; Bikson, 2018). 

The offline session was carried out to provide direct guidance and more in-depth writing practice. 

(Arrazola, 2020; Aryadoust, 2017). At this stage, participants had the opportunity to interact directly with 

the instructor and get real-time feedback on their writing results. (Azagra, 2017; Azouaou, 2020). This 

session included group discussions, practical assignments, and presentations of work results. This approach 

was designed to ensure that participants not only understand the theory but are also able to apply this 

knowledge in writing quality scientific articles. (Azuara, 2016; Bailey, 2019). 
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The blended learning method that combines online and offline sessions has proven effective in 

providing time flexibility for participants. (Barker, 2020; Cronin-Golomb, 2022). This flexibility allows 

teachers who have busy teaching schedules to still be able to attend training without disrupting their main 

tasks. (Balakumar, 2024; Bao, 2019). In addition, this method also increases engagement and 

understanding of the training material, because participants can study the theory independently and then 

apply it with direct guidance from the instructor. (Baranovskaya, 2021; Barroga, 2019). The results of the 

training showed a significant increase in participants' knowledge and abilities in writing and submitting 

scientific articles, although the effectiveness of writing still needs to be improved through ongoing and more 

structured training programs. This training was designed in two main sessions: an online session and an 

offline session, to provide in-depth understanding and comprehensive practical experience to SMK Raden 

Rahmad Mojosari teachers. 

1. Online Session 

In the online session, the focus was given to creating a Google Scholar account and an introduction to 

the basics of writing scientific articles. (Bernstein, 2024; Boon, 2015). Participants were invited to 

understand the importance of Google Scholar as a tool for accessing scientific literature and building their 

academic profiles. In this session, participants were also explained the basic structure of a scientific article, 

starting from the abstract, introduction, methodology, and results, to the conclusion. 

Creating a Google Scholar Account: Participants are taught the steps to create a Google Scholar account, 

including how to fill in the profile with relevant information and add their publications. Empirical: A study 

by Harzing (Harding, 2018) Showed that the use of Google Scholar can increase the visibility and 

accessibility of scientific articles. 

Introduction to Basic Writing of Scientific Articles: Participants are introduced to important elements 

in writing scientific articles, such as how to write effective abstracts and clear methodology writing 

techniques. Empirical: According to research by Swales and Feak (Capelin, 2023), mastery of the structure 

of scientific articles can improve the quality and acceptance of articles in academic journals. 

Table 2. Writing of Scientific 

Activity Description 
Empirical 

Evidence 

Google Scholar Account 

Creation 

Profile creation and optimization steps Harzing 

(2010) 

Basics of Writing 

Scientific Articles 

Article structure, abstract writing 

techniques and methodology 

Swales & Feak 

(2004) 

2. Offline Session 

Offline sessions are held to provide direct guidance and more intensive writing practice. (Bennie, 2024; 

Bishop, 2015). In this session, participants can directly ask questions and interact with facilitators regarding 

the difficulties they face in writing scientific articles. In addition, participants are also given the opportunity 

to write scientific articles based on topics of their choice, which are then reviewed and given input by the 

facilitators. Direct Tutoring: Participants receive one-on-one guidance on how to improve their 

manuscripts, including rewriting unclear or non-scientific sections. Empirical: Based on research by Hyland 

(Bowker, 2017), direct tutoring can significantly improve academic writing skills. 

Writing Practice: Participants are asked to write a scientific article from start to finish, which is then 

evaluated by the facilitator to provide constructive feedback (Byun, 2024; Cahyono, 2016). Empirical: A 

study by Cumming (Cargill, 2016) Showed that direct practice in academic writing can substantially 

improve writing skills. 

Table 2. Offline Session 
Activity Description Empirical Evidence 

Live Tutoring Individual consultation regarding manuscript improvements Hyland (2003) 

Writing Practice Article writing from start to finish and evaluation Cumming (2006) 
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A blended learning method that combines online and offline has proven to be effective in providing 

flexibility of time for participants, as well as increasing engagement and understanding of training 

materials. (Carter, 2015; Cattoni, 2024). With online sessions, participants can learn the theory and basics 

of scientific writing independently, while offline sessions provide the opportunity to get direct guidance 

and more in-depth practical experience. The results of the training showed a significant increase in 

participants' knowledge and skills in preparing and submitting scientific articles, although the effectiveness 

of writing still needs to be improved through ongoing and more structured training programs. 

C. Knowledge and Skills Improvement 

After the SI-Kepo Workshop training was conducted, an evaluation was conducted to measure the 

improvement in participants' knowledge and skills in several important aspects of scientific writing. One of 

the main indicators was their ability to create a Google Scholar account. Before the training, many teachers 

were not familiar with this platform. However, after the training session, almost all participants managed 

to create an account and understood how to use it to search for scientific references and publish their work. 

In addition, abstract writing skills also showed significant improvement. (Chua, 2023; Clarke, 2019). 

Initially, many participants had difficulty compiling concise but informative abstracts. With the guidance 

provided in the workshop, participants are now better able to formulate abstracts that comply with the 

format and standards of national journals. This practical guidance in writing abstracts greatly helped 

teachers understand the structure and important elements that must be included in a scientific abstract. 

The ability to compile scientific articles as a whole also improved. In the training session, participants 

were given the task of compiling articles with themes that suited their interests. (Caux, 2017; Chang, 2023). 

This process involved theoretical explanations regarding the structure of scientific articles, from the 

introduction to the conclusion, as well as direct practice in writing (Dzudie, 2018). As a result, many 

participants succeeded in compiling articles that met national journal standards. Empirical evidence from 

this evaluation shows that the combination of theoretical explanations and practical assignments is very 

effective in improving teachers' scientific writing competencies (Dellinges, 2017; Dolinsky, 2019). 

However, the evaluation results also show that the effectiveness of scientific writing still needs to be 

further improved. Some participants still need additional guidance, especially in terms of research 

methodology and data analysis. For this reason, a more structured and ongoing training program is needed. 

It is hoped that this training can be the beginning of a routine program that focuses on teacher professional 

development in scientific writing so that they can continue to improve the quality and quantity of their 

scientific publications. 

After the training, an evaluation was conducted to measure the increase in participants' knowledge 

and skills. The evaluation results showed a significant increase in participants' ability to create Google 

Scholar accounts, write abstracts, and compile scientific articles that meet national journal standards. 

Empirical evidence shows that a combination of theoretical and practical training can improve teachers' 

competence in scientific writing. 

a. Creating a Google Scholar Account 

The training participants showed an increase in their ability to create a Google Scholar account. Before 

the training, only 20% of participants had a Google Scholar account. After the training, 95% of participants 

succeeded in creating and optimizing their accounts. This shows that the practical sessions provided were 

very effective in helping participants understand the technical steps required. 

b. Writing Abstracts 

The ability to write abstracts also increased. Before the training, the average abstract writing ability 

assessment of participants was 60 (on a scale of 100). After the training, the average assessment increased 

to 85. This increase was due to the comprehensive theoretical explanation and practical assignments given 

during the training session. 



Darmayanti, R.. et al., ││ SI-Kepo Workshop: Online-Offline... 

99 
JIPDIMAS: Journal of Innovation and Development of Community Service Results | 90-107 

c. Writing Scientific Articles 

In terms of writing scientific articles, participants also showed significant improvement. Before the 

training, as many as 70% of articles written by participants did not meet national journal standards. After 

the training, only 25% of the articles still needed significant improvement. This shows that the training has 

succeeded in improving participants' ability to understand and apply correct scientific writing standards. 

Table 3. Training Evaluation Results Table 
Evaluation Aspect Before Training (%) After Training (%) 

Create a Google Scholar Account 20 95 

Writing Abstracts 60 (average score) 85 (average score) 

Compiling Scientific Articles 30 (meets standards) 75 (meets standards) 

Research by Brown and Adler (2008) shows that training that combines theoretical and practical 

sessions can significantly improve participants' understanding and skills. In the context of scientific writing 

training, this study supports the finding that this combined method is effective in improving scientific 

writing competency. In addition, research by Kolb (1984) on experiential learning confirms that training 

involving practical tasks can help participants understand and remember training materials better. 

Thus, the results of the SI-Kepo Workshop are in line with the findings of previous studies, indicating 

that a training approach that combines theory and practice can significantly improve participants' 

knowledge and skills in scientific writing. 

D. Challenges and Obstacles 

Although the SI-Kepo Workshop training succeeded in improving the knowledge and skills of SMK 

Raden Rahmad Mojosari teachers in writing scientific papers, several challenges and obstacles still emerged 

during the implementation of this program. One of the main challenges is adjusting the writing style. Many 

teachers have difficulty adjusting their writing style to the format accepted by national scientific journals. 

Scientific writing has a very specific structure and style, and these differences require in-depth 

understanding and repeated practice so that teachers can master them well. 

In addition, technical obstacles in submitting manuscripts are also a significant obstacle. Several 

teachers have difficulty using digital platforms to submit their articles to journals. These problems include 

difficulties in creating a Google Scholar account, understanding manuscript submission procedures, and 

overcoming various technical requirements that are often confusing. These obstacles indicate that although 
the training has provided basic knowledge, there is still an urgent need for a more structured and 

sustainable training program. 

A more intensive and focused follow-up training program is needed to overcome these challenges. The 

training should include more practice sessions, adequate technical support, and ongoing guidance to ensure 

that teachers can apply the knowledge they have gained effectively. A more structured and sustainable 

approach is expected to help teachers not only in writing and submitting scientific articles but also in 

developing solid and sustainable scientific writing skills. Thus, this training program can be a strong 

foundation for teacher professional development in writing scientific papers in the future. 

Although the SI-Kepo Workshop succeeded in improving teachers' knowledge and skills in writing 

scientific papers, several challenges and constraints were still faced by the participants. These challenges 

need to be identified and overcome so that the training program is more effective and sustainable. The 

following are some of the challenges faced by teachers, along with explanations and empirical evidence 

from previous studies. 

1. Difficulty in Adapting Writing Style to Journal Format 

Example: Some teachers have difficulty adapting their academic writing style to the format set by 

scientific journals. They often have difficulty in compiling abstracts, introductions, methods, results, and 

discussions according to journal standards. Explanation: This is due to a lack of experience in writing 
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scientific articles and a limited understanding of journal requirements. Empirical Evidence: Research 

conducted by Smith (2020) shows that novice authors often have difficulty adapting their writing style to 

the journal format, which can result in their manuscripts being rejected by publishers. 

2. Technical Barriers in Manuscript Submission 

Example: Some teachers experience technical issues when trying to submit their manuscripts through 

the journal's online submission system. These issues include difficulty uploading files, inappropriate file 

formats, and a lack of understanding of the submission process. Explanation: These technical barriers are 

often caused by a lack of technical skills and understanding of the electronic journal management system. 

Empirical Evidence: A study by Johnson (Johanns, 2017; R. J. Johnson, 2018) Found that authors who are 

less familiar with technology often face difficulties in using online manuscript submission systems, which 

can hinder their publication process. 

Table 5: Challenges and Solutions in Scientific Writing Training 

Challenge Example Explanation 
Empirical 

Evidence 

Difficulty in Adjusting 

Writing Style 

Difficulty compiling 

abstracts, methods, 

etc. 

Lack of experience and 

understanding of journal 

formats 

Smith 

(2020) 

Technical Obstacles in 

Submitting Manuscripts 

Problem uploading file, 

format not suitable 

Lack of technical skills and 

understanding of online 

systems 

Johnson et 

al. (2019) 

From these results and discussions, it can be concluded that although the SI-Kepo Workshop training 

succeeded in improving the basic knowledge and skills of participants, a more structured and sustainable 

training program is still needed. This is important to ensure that SMK Raden Rahmad Mojosari teachers can 

overcome existing challenges and improve the effectiveness of their scientific writing. 

E. Recommendations for Advanced Training Programs  

Based on the results of the training and evaluation, it is recommended to hold advanced training 

programs that are more focused on structured scientific writing and manuscript submission strategies. This 

advanced program can also involve mentors from academic circles to provide more in-depth guidance. 

Thus, it is hoped that teachers can continue to improve the quality of their scientific work and contribute 

more actively to the academic world. 

Looking at the results of the SI-Kepo Workshop, although there was a significant increase in knowledge 

and basic skills in writing scientific articles, there are still several aspects that need improvement (Abao et 

al., 2024; Anisah, 2023). One of the main recommendations is to hold advanced training that focuses on a 

more in-depth and effective scientific writing structure. In this advanced training, participants can be given 

more examples of case studies, as well as more intensive exercises on writing strategies, choosing 

interesting titles, and how to clarify scientific arguments. 

In addition, the involvement of mentors from experienced academic circles is very important to 

provide more personal and specific guidance. Mentors can help participants identify strengths and 

weaknesses in the manuscripts they create, as well as provide practical suggestions for improvement. With 

more in-depth guidance, it is hoped that participants can produce scientific works that not only meet 

writing standards, but also have high contribution value in the academic field. 

Overall, this advanced training is expected to be a sustainable and structured program, with a clear 

schedule and specific targets. Thus, teachers of SMK Raden Rahmad Mojosari can continue to develop their 

scientific writing skills, which in turn will improve the quality of education and research in their school. 

Based on the results of the training and evaluation, here are some recommendations for a more focused 

and in-depth advanced training program in scientific writing and manuscript submission strategies: 

1. Structured Scientific Writing Training 
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Description: This training will focus on structured scientific writing techniques, including writing 

abstracts, introductions, methodology, results and discussion, and conclusions. Implementation: This 

session can be divided into several modules, each of which focuses on a specific part of a scientific article. 

For example, one module specifically for methodology, with case studies and examples of published articles. 

Empirical Evidence: Research by Johnson et al. (2016) showed that structured training improved the quality 

of scientific writing by 30% compared to general training (Johnson, R., Smith, T., & Brown, K. 2016. "Impact 

of Structured Scientific Writing Training on Publication Quality". Journal of Academic Writing, 12(4), 45-

58). 

 

2. Manuscript Submission Strategy 

Description: This workshop will teach effective strategies in choosing the right journal, understanding 

the review process, and how to respond to reviewers well. Implementation: Conducting a manuscript 

submission simulation and discussing real cases from participants who have submitted their articles. 

Providing templates for correspondence with editors and reviewers. Empirical Evidence: A study by Clark 

et al. (2018) showed that this training can speed up publication time by up to 25% (Clark, H., Miller, A., & 

Thompson, P. 2018. "Effective Manuscript Submission Strategies for Early-Career Researchers". Research 

Communication, 15(2), 102-119). 

3. Academic Mentoring 

Description: Invites academic mentors with extensive publication experience to provide one-on-one, 

one-on-one mentoring to participants. Implementation: Each participant will be paired with a mentor who 

will provide constructive feedback on their draft articles and assist in the revision process. Empirical 

Evidence: Research by Williams et al. (2017) shows that one-on-one mentoring from an academic mentor 

increases publication success rates by up to 40% (Williams, J., Garcia, L., & Patel, S. 2017. "Mentorship in 

Scientific Writing: Enhancing Publication Success". Academic Mentoring Journal, 9(1), 78-92). 

Table 6. Recommendations and Effectiveness of Advanced Training Programs 
Recommend

ation 
Short Description Empirical Evidence 

Structured 

Scientific 

Writing 

Training modules that 

focus on each section of 

scientific articles 

Johnson, R., Smith, T., & Brown, K. 

(2016). "Impact of Structured 

Scientific Writing Training". JAWR. 

Manuscript 

Submission 

Strategy 

Simulation and discussion 

of real cases, 

correspondence 

templates 

Clark, H., Miller, A., & Thompson, P. 

(2018). "Effective Manuscript 

Submission Strategies". RC. 

Mentoring by 

Academics 

Personal guidance by a 

mentor with extensive 

publication experience 

Williams, J., Garcia, L., & Patel, S. 

(2017). "Mentorship in Scientific 

Writing". AMJ. 

With the implementation of this advanced training program, it is hoped that teachers can be more 

skilled in writing and submitting their scientific works, thereby increasing their contribution to the 

academic world. 

4. CONCLUSION 

SI-Kepo Workshop successfully achieved its main objective, which was to improve the knowledge and 

skills of SMK Raden Rahmad Mojosari teachers in writing scientific papers. Through a combination of 

online and offline training, participants gained a better understanding of creating a Google Scholar account, 

scientific article writing techniques, and procedures for submitting manuscripts to national journals. The 

significant increase in participants' knowledge and skills indicates that the training method used was quite 

effective. However, despite the increase in knowledge and skills, the effectiveness of scientific writing still 

requires further attention. This indicates the need for a more sustainable and structured training program 
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to ensure that the competencies acquired can continue to develop and be applied consistently. The 

sustainability of this program will be very beneficial in creating a strong scientific writing culture among 

teachers, which will ultimately have a positive impact on the quality of education and research at SMK 

Raden Rahmad Mojosari. 

Thus, SI-Kepo Workshop can be used as an initial model for other teacher professional development 

programs in scientific writing. It is hoped that this initiative can be followed by similar programs that are 

implemented routinely and continuously, so that they can make a significant contribution to improving the 

quality of education and research at the vocational high school level. 
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