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Abstract

This study aims to analyze the pedagogical strategies employed by Islamic Religious Education (PAI) teachers to build noble character (akhlakul karimah) among
students at SMA Riyadlul Ulum Sukoharjo, North Lampung, in response to the growing phenomenon of moral degradation among adolescents. Utilizing a
qualitative descriptive approach with a phenomenological design, data were collected through participatory observation, in-depth interviews with the principal
and PAl teachers, and documentation study. The findings reveal an integrated implementation of five core instructional strategies: (1) direct instruction through
interactive lectures and role modeling; (2) indirect instruction via religious culture habituation; (3) interactive instruction through reflective group discussions;
(4) independent study using daily moral journals; and (5) experiential learning through social activities and student organizations. These strategies effectively
fostered discipline, honesty, and responsibility, supported by a strong school culture, although social media remained a primary inhibiting factor. The study
concludes that the synergy of these five pedagogical approaches provides a holistic framework for internalizing moral values, transforming them from abstract
concepts into daily behavioral habits. These results imply that character building in secondary schools requires a collaborative ecosystem between structured
teaching, personal reflection, and real-world practice to effectively address modern moral challenges.

Keywords: Religious Character, Self-Discipline, Academic Excellence, Islamic Primary Education, Student Development.

Penelitian ini bertujuan untuk menganalisis strategi pedagogis yang digunakan oleh guru Pendidikan Agama Islam (PAl) dalam membangun karakter mulia
(akhlakul karimah) di kalangan siswa SMA Riyadlul Ulum Sukoharjo, Lampung Utara, sebagai respons terhadap fenomena kemerosotan moral yang semakin
meningkat di kalangan remaja. Dengan menggunakan pendekatan deskriptif kualitatif dengan desain fenomenologis, data dikumpulkan melalui observasi
partisipatif, wawancara mendalam dengan kepala sekolah dan guru PAI, serta studi dokumentasi. Hasil penelitian menunjukkan implementasi terintegrasi dari
lima strategi pengajaran inti: (1) pengajaran langsung melalui ceramah interaktif dan teladan; (2) pengajaran tidak langsung melalui pembiasaan budaya
agama; (3) pengajaran interaktif melalui diskusi kelompok reflektif; (4) belajar mandiri menggunakan jurnal moral harian; dan (5) pembelajaran pengalaman
melalui kegiatan sosial dan organisasi siswa. Strategi-strategi ini secara efektif menumbuhkan disiplin, kejujuran, dan tanggung jawab, yang didukung oleh
budaya sekolah yang kuat, meskipun media sosial tetap menjadi faktor penghambat utama. Studi ini menyimpulkan bahwa sinergi dari lima pendekatan
pedagogis ini memberikan kerangka kerja holistik untuk menginternalisasi nilai-nilai moral, mengubahnya dari konsep abstrak menjadi kebiasaan perilaku
sehari-hari. Hasil ini menyiratkan bahwa pembentukan karakter di sekolah menengah membutuhkan ekosistem kolaboratif antara pengajaran terstruktur,
refleksi pribadi, dan praktik dunia nyata untuk secara efektif mengatasi tantangan moral modern.
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1. INTRODUCTION

In the contemporary global landscape, preserving ethical integrity among the younger generation has
become a critical imperative as traditional moral structures face unprecedented pressure from rapid
socio-technological shifts. The digitalization of human interaction and the erosion of localized cultural
values have placed character education at the center of international academic discourse, particularly
regarding its efficacy in developing resilient personality traits in diverse educational settings (Gooch,
2026; Zheng et al., 2026). In Islamic contexts, character building—specifically the cultivation of akhlakul
karimah—is not merely a pedagogical goal but a foundational religious obligation intended to produce
individuals who harmonize intellectual prowess with spiritual maturity. However, the significance of
these strategies often clashes with the complexities of modern secularism and the fluidity of ethical
standards in the 21st century (Syukri et al., 2025; Wijaya et al., 2025). Consequently, educational
institutions, especially secondary schools, are increasingly viewed as the primary frontline of moral
defense, necessitating a robust and adaptable pedagogical framework that bridges the gap between
ancient theological principles and contemporary social realities across the globalized world.

The primary problem addressed in this study is the escalating phenomenon of moral degradation within
secondary schools, manifested through various social pathologies and a diminishing sense of ethical
responsibility among adolescents. In many Islamic educational environments, teachers face the daunting
challenge of countering negative external influences, such as unfiltered consumption of digital content
and weakening parental supervision, which often undermine classroom moral instruction (Musadat &
Khorimah, 2024; Pasariabu et al., 2023). This challenge is exacerbated by the disconnect between
theoretical religious knowledge and practical behavioral application, where students may achieve high
academic scores in religious subjects but fail to internalize those values in their social interactions.
Furthermore, the lack of innovative instructional methodologies often results in character education
being perceived as a redundant or purely dogmatic exercise rather than a transformative life skill
(Nurjanah, 2020; Ramayulis, 2022). These internal and external pressures create a high-stakes
environment in which traditional character-building efforts are often rendered ineffective, leaving a
critical void in students' moral development during their most formative years.

Previous scholarship has extensively explored various facets of character building and Islamic education,
yet these studies often remain compartmentalized. Research on teacher strategies for instilling akhlakul
karimah has been conducted by Musadat and Khorimah (2024), Pasariabu et al. (2023), and Sahlan
(2020), who focused primarily on the ethnographic and interactional roles of teachers in fostering
religious culture. Studies on the integration of digital ethics and pedagogical innovation include Nurjanah
(2020) and Gooch (2026), while the philosophical and theoretical foundations of moral education have
been articulated by Ramayulis (2022) and Syukri et al. (2025). Additionally, the role of school
environment in character habituation was analyzed by Sahlan (2020) and Zainuddin (2020). While these
studies provide valuable insights, they often suffer from a narrow focus; for instance, Musadat and
Khorimah (2024) rely heavily on ethnographic descriptions without offering a scalable pedagogical
model, and Pasariabu et al. (2023) emphasize teacher interaction but neglect the influence of digital
ecosystems. Furthermore, many of these works fail to critically address the specific dynamics of rural or
semi-urban schools like SMA Riyadlul Ulum, where the conflict between traditional values and modern
moral degradation is particularly acute.

The novelty of this research lies in its comprehensive synthesis of five distinct pedagogical dimensions—
direct, indirect, interactive, independent, and experiential instruction—into a single integrated
framework for character building in an Islamic secondary school context. Unlike prior studies that often
isolate a single method, such as habituation or direct lecturing, this study demonstrates how these
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disparate strategies function as a synergistic ecosystem to combat specific forms of moral decay
(Sanjaya, 2016; Saskatchewan Education, 1991). This research introduces a more nuanced
understanding of how "moral journals" and "religious culture habituation" serve as modern tools for
traditional akhlak internalisation, providing a practical blueprint that has been under-documented in
current literature. By focusing on SMA Riyadlul Ulum Sukoharjo, this study offers a localized yet highly
relevant perspective on how rural educational institutions can adapt sophisticated instructional
frameworks to address contemporary adolescent crises, thereby contributing a new dimension to the
global discourse on character-building methodologies within religious education.

A significant research gap exists between the theoretical aspirations of Islamic character education and
its empirical reality in the face of modern moral degradation. While existing literature such as Wijaya et
al. (2025) and Syukri et al. (2025) discusses the philosophical relevance of Islamic thought, there is a lack
of empirical data connecting these high-level philosophies to specific, day-to-day pedagogical actions in
secondary classrooms. Furthermore, many previous studies, including those by Nurjanah (2020) and
Ramayulis (2022), do not sufficiently address "inhibiting factors," such as social media influence, with
the same depth as the instructional strategies themselves. This study fills that gap by not only
documenting the "what" and "how" of teaching character but also identifying the specific systemic
barriers that hinder these efforts. Unlike the work of Pasariabu et al. (2023), which remains focused on
teacher-student interaction, this research expands the scope to include the organizational and
experiential dimensions of character building, providing a more holistic analysis of the educational
environment as a moral laboratory.

This study is grounded in a robust theoretical framework that combines Islamic educational philosophy
with modern pedagogical theories, specifically the instructional approach framework proposed by
Saskatchewan Education (1991) and the standardized process models of Sanjaya (2016). This "Grand
Theory" integrates the traditional concept of akhlakul karimah internalisation—which emphasizes role
modeling (uswah) and habituation (riyadhah)—with contemporary instructional categories including
direct, indirect, interactive, independent, and experiential learning. By utilizing this dual-lens framework,
the research analyzes how spiritual values are transmitted through modern educational methodologies,
ensuring that character building is not merely a transfer of knowledge but a systematic molding of
behavior (Ramayulis, 2022; Sahlan, 2020). This theoretical synthesis allows for a deeper exploration of
pedagogical strategies as both a religious mission and a professional educational process, bridging the
gap between sacred objectives and secular pedagogical standards.

The central concept of this research is "Pedagogical Strategies for Character Building," which views
character education as an active, multidimensional process rather than a passive reception of
information. This concept operationalizes akhlakul karimah through specific behavioral markers such as
discipline, honesty, and social responsibility, which are then mapped against the five pedagogical
domains (Sanjaya, 2016; Saskatchewan Education, 1991). Furthermore, the study uses the concept of
"Moral Degradation" as a critical backdrop, defining it as the erosion of ethical standards under external
socio-cultural pressures. By framing these strategies as a direct intervention against moral decay, the
study emphasizes the concept of "Integrated Character Internalization," in which the school
environment, the teacher’s persona, and the curriculum converge to form a unified moral influence on
the student (Sahlan, 2020; Zainuddin, 2020). This conceptual approach ensures that the research
remains focused on the functional relationship between teaching methods and student character
outcomes.

What makes this research particularly compelling is its focus on a specific, high-intensity moral
environment—SMA Riyadlul Ulum Sukoharjo—where PAl teachers have developed a unique "Five-Pillar"
pedagogical response to combat contemporary adolescent issues. The school's ability to maintain a
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strong religious culture despite the encroaching influence of social media provides a fascinating case
study in institutional resilience and pedagogical creativity (Musadat & Khorimah, 2024; Pasariabu et al.,
2023). Furthermore, integrating "daily moral journals" as an independent study tool represents a
significant departure from standard lecturing methods, offering a rare glimpse into how self-reflection
can be institutionalized in a secondary school setting. This research is important because it provides
evidence-based strategies that are both culturally grounded and pedagogically modern, offering hope
and practical guidance to other institutions struggling with similar crises of character among their youth
(Nurjanah, 2020; Sahlan, 2020).

The ultimate objective of this research is to comprehensively analyze and evaluate the pedagogical
strategies implemented by PAI teachers at SMA Riyadlul Ulum Sukoharjo in their effort to build noble
character and mitigate moral degradation. Specifically, this study aims to describe the implementation
of the five instructional pillars—direct, indirect, interactive, independent, and experiential instruction—
and to identify the supporting and inhibiting factors that influence their effectiveness in the modern
classroom (Sanjaya, 2016; Saskatchewan Education, 1991). By achieving these objectives, the study
seeks to offer a validated model of character education that can be replicated or adapted by other
Islamic educational institutions facing similar challenges. Ultimately, this research aims to strengthen
Islamic education's role in producing a generation that is not only academically competent but also
morally upright and socially responsible in an increasingly complex global environment (Ramayulis, 2022;
Zainuddin, 2020).

2. RESEARCH METHODS

The methodological framework of this research is constructed to provide a systematic and rigorous path
for exploring complex pedagogical phenomena within a specific educational ecosystem. To ensure the
findings are both credible and replicable, this section details the operational steps of the study, ranging
from initial design to the final verification of data integrity. This methodological journey is designed to
bridge the gap between theoretical frameworks and the practical realities of Islamic character education
in the modern era (Ramayulis, 2022; Sugiyono, 2017). The following structure provides a comprehensive
overview of the technical procedures employed to answer the research questions regarding the
effectiveness of character-building strategies.

2.1 Research Design

This study utilizes a qualitative descriptive approach with a phenomenological design to capture the lived
experiences of educators in fostering moral values. This design is particularly appropriate for exploring
"how" and "why" specific pedagogical strategies are implemented within the unique socio-cultural
context of an Islamic secondary school (Creswell & Poth, 2023; Sugiyono, 2017). The choice of
phenomenology allows the researchers to delve into the subjective meanings teachers attach to their
instructional actions, moving beyond surface-level observations to understand the deeper essence of
character internalization. By adopting this perspective, the research ensures that the analysis remains
grounded in the actual practices of Islamic Religious Education (PAl) teachers as they navigate the
challenges of adolescent moral degradation (Musadat & Khorimah, 2024; Pasariabu et al., 2023). To
visualize the overarching flow of this research, from conceptualization to reporting, the following
diagram illustrates the interconnected stages of the study:
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Figure 1. Research Flowchart and Methodological Roadmap

Figure 1 illustrates the iterative nature of the qualitative process, where data collection and analysis
often occur simultaneously to refine the research focus. Each stage is characterized by a high degree of
flexibility and reflexivity, allowing the researchers to adapt to new insights discovered in the field while
maintaining methodological consistency.

2.2 Research Subjects and Location

The research was conducted at SMA Riyadlul Ulum Sukoharjo, Abung Surakarta, North Lampung, a site
selected for its robust implementation of religious culture amidst a changing social landscape. The
subjects of this study were selected using purposive sampling to ensure they possessed the specialized
knowledge required to address the research objectives (Miles et al., 2014; Sugiyono, 2017). The primary
informants included the school principal as the institutional leader and three PAIl teachers who are
directly responsible for moral instruction. To provide a balanced perspective, secondary informants such
as students and administrative staff were also involved to triangulate the findings. The details regarding
the research location and participants are summarized in the following table:

Table 1. Research Subjects and Contextual Profiles

Category Informant Code Selection Criteria Number
Institutional Lead P-01 Oversight and policy of character building 1
Primary Educators T-01, T-02, T-03 Certified PAI teachers with >5 years experience 3
Target Subjects S-01 to S-05 Active students involved in moral programs 5
Document Source DS-01 School moral journals and PAl lesson plans -

Table 1 highlights the strategic distribution of informants across different levels of the school hierarchy,
which is crucial for gaining a holistic understanding of how character-building policies are translated into
classroom actions. This diverse pool of subjects ensures that the data reflects a multi-dimensional view
of pedagogical effectiveness (Pasariabu et al., 2023; Sahlan, 2020).

2.3 Research Instruments and Research Questions

The primary instrument in this qualitative study is the researcher themselves, acting as the human
instrument who collects and interprets data in the natural setting. To guide the inquiry and maintain
focus, the study utilized a structured interview protocol and observation checklists derived from the
specific research questions (Miles et al., 2014; Sanjaya, 2016). These instruments were designed to
measure specific indicators of pedagogical success, such as student discipline and the internalization of
akhlakul karimah. The relationship between the inquiry focus and the analytical approach is presented
in the following table:
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Table 2. Research Questions and Types of Analysis

Research Question Indicator / Sub-Indicator Types of Analysis
RQ1l: What are the primary Instruction  types  (Direct, Phenomenological
pedagogical strategies used? Indirect, Interactive, etc.) Analysis
RQ2: How is the strategy Teacher steps, role modeling, Narrative Process
implementation process? habituation Analysis
RQ3: What factors inhibit and Environmental, technological, Thematic/SWOT
support the process? and internal factors Analysis

The alignment between research questions and analytical types shown in Table 2 ensures that every
data point collected contributes directly to the scholarly objectives. After defining the instruments, the
process moves toward the actual gathering of empirical evidence in the field.

2.4 Data Collection Procedures

Data collection was carried out through a multi-method approach comprising participatory observation,
in-depth interviews, and documentation studies to ensure depth and breadth. Observation focused on
the "hidden curriculum" and religious habituation practices, while interviews were used to explore
teacher motivations and pedagogical philosophies (Creswell & Poth, 2023; Sugiyono, 2017).
Documentation involved reviewing student moral journals, lesson plans (RPP), and school records of
behavioral incidents to cross-reference verbal accounts with written evidence. This "triangulation of
methods" is essential for validating the complex social interactions involved in character education,
especially when dealing with sensitive issues like moral degradation (Musadat & Khorimah, 2024;
Pasariabu et al., 2023; Sahlan, 2020).

2.5 Data Analysis

The data analysis followed the interactive model proposed by Miles, Huberman, and Saldana, consisting
of data condensation, data display, and conclusion drawing. Condensation involved selecting, focusing,
and simplifying field notes to identify core themes, while display utilized matrices and narratives to
present findings clearly (Miles et al., 2014; Sanjaya, 2016). This systematic reduction ensures that only
the most relevant and high-impact pedagogical strategies are highlighted in the final report. The visual
representation of this analytical cycle is provided below:

Interactive Data Analysis Cycle

Data Condensation

Synthesizing & Filtering
Reducing Complexity

A

Visualizing & Organising
Pattern Recognition

Interpretation & Validation
Confirming Findings

Figure 2. Interactive Data Analysis Cycle
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Figure 2 demonstrates the fluidity of qualitative analysis, where the researcher moves back and forth
between raw data and emerging conclusions to ensure accuracy. This process prevents premature
conclusions and allows the findings to be deeply rooted in the actual evidence provided by the school
community (Nurjanah, 2020; Zainuddin, 2020).

2.6 Data Validity and Reliability

To ensure the trustworthiness of the research, the study applied four criteria: credibility, transferability,
dependability, and confirmability. Credibility was achieved through prolonged engagement in the field
and the use of both source and technique triangulation (Creswell & Poth, 2023; Sugiyono, 2017).
Dependability was maintained through a rigorous audit trail of all research activities, while confirmability
was ensured by maintaining objectivity during the interpretation process. These measures are vital for
ensuring that the results accurately represent the pedagogical realities at SMA Riyadlul Ulum and can
provide meaningful insights for other secondary schools (Pasariabu et al., 2023; Sahlan, 2020; Zainuddin,
2020).

3. RESULTS AND FINDINGS

The following section delineates the empirical findings regarding the pedagogical strategies
implemented at SMA Riyadlul Ulum Sukoharjo. This research identifies a holistic integration of five
instructional frameworks designed to address moral degradation by transforming religious theory into
lived practice.

3.1. Direct Instruction: Establishing the Cognitive-Normative Foundation

Direct instruction serves as the primary mechanism for establishing a baseline understanding of Islamic
ethics. This strategy focuses on providing students with a clear cognitive map of akhlakul karimah (noble
character) through systematic knowledge transfer.

Table 1. Implementation of Direct Instruction Strategies

Activity Form Tactical Execution Intended Behavioral Outcome

Explicit Teaching Contextual explanation of the Qur'an and Understanding morality as a divine
the Hadith. command.

Uswah Hasanah Teachers demonstrating polite speech Modeling behavior for student
and punctuality. imitation.

Direct Correction Educative reprimands for behavioral Moral awareness and behavior
violations. improvement.

Authentic Continuous monitoring of daily student Transformation of traits into life

Assessment behavior. habits.

The interaction between normative explanation and teacher modeling creates a "Micro-Analysis"
environment where students observe the immediate application of religious evidence (dalil) in their
teachers' professional conduct. This alignment addresses the "error" often found in conventional
education, where theory is detached from practice. The field research revealed that direct instruction is
delivered through a "Cognitive-Reflective" model, in which teachers do not merely recite text but
deconstruct moral dilemmas. During classroom observations, it was found that PAI teachers frequently
utilized current social media trends as "negative cases" to be analyzed against Quranic principles. For
instance, when discussing the concept of Sidig (truthfulness), the teacher presented a viral case of digital
fraud, prompting students to identify the specific moral deviations involved. This micro-analysis
demonstrates that direct instruction at this institution is not a passive lecture but a targeted intervention
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designed to sharpen students' normative judgment. The teachers act as "moral anchors," ensuring that
abstract religious concepts are translated into concrete intellectual frameworks that students can use to
evaluate their daily digital interactions.

Furthermore, interviews with the teaching staff highlighted the "Zero-Tolerance Modeling" policy.
Findings show that the effectiveness of direct instruction depends heavily on the consistency of the
teacher’ s behavior. Field data indicated that students are highly sensitive to "pedagogical hypocrisy";
thus, teachers at SMA Riyadlul Ulum strictly adhere to a professional code that includes arriving at the
mosque before students and using formal, polite language even in informal settings. This alighment
between verbal instruction and visible action creates a high-trust environment. When a teacher corrects
a student's behavior, the correction is accepted not as an exercise of power, but as a legitimate guidance
derived from a shared ethical standard. This synergy effectively reduces the gap between knowing the
right thing and having the will to perform it.

3.2. Indirect Instruction: Character Internalization via School Culture

Unlike direct teaching, indirect strategies at SMA Riyadlul Ulum operate through the "hidden curriculum"
of religious habituation and a conducive educational environment.

Integrated Data Analysis and Indirect Character Internalization Cycle

Data Display Data Condensation Indirect Character

: ’ Internalization
/\/ = 2l &
e )

H s Ny
s = Y
Visualizing & Organising Synthesizing & Filtering

e Internalized
Pattern Recognition Reducing Complexity

Noble Character

N
Internalized Noble Character

Interpretation & Validation
Confirming Findings

Figure 4. Flow of Indirect Character Internalization

Figure 1: The process of shaping character through non-instructional interactions and environmental
stimuli. As shown in Figure 4, character formation is achieved when habitual activities—such as Dhuha
prayers and the culture of greetings—move from external requirements to natural habits. This finding
corroborates the theory that social interaction and emotional closeness between teachers and students
are the keys to successful moral development.

Observations within the school grounds revealed that indirect instruction operates through a "Subliminal
Habituation" mechanism. The school environment is saturated with religious symbols and ritualistic
routines that bypass conscious resistance. For example, the "Morning Greeting Culture" (Salaman) at the
school gate serves as a daily recalibration of the student's social attitude. Field notes describe how
students who initially displayed signs of morning lethargy or irritability would undergo a visible shift in
posture and facial expression upon being greeted warmly by the principal and teachers. This
phenomenon suggests that the school culture acts as a "social thermostat," regulating the emotional
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and moral temperature of the student body before they even enter the classroom. This consistent
environmental stimulus transforms polite behavior from a conscious effort into a reflexive social
response.

In-depth interviews further clarified that the "Religious Atmosphere" is intentionally engineered through
collective rituals like the Dhuha prayer and communal zikir. The research found that these activities
create a "Peer-Reinforced Sanction" system. When the majority of the student body naturally moves
toward the mosque at the call to prayer, the minority who might otherwise be inclined to loiter feels a
subtle yet powerful social pressure to conform. This is a critical finding: character building is not just a
vertical relationship between teacher and student, but a horizontal one between peers. The indirect
instruction strategy successfully creates a "moral majority" within the school, where being undisciplined
or disrespectful becomes socially "expensive" for the individual student, thereby fostering a collective
identity rooted in Islamic ethics.

3.3. Interactive Instruction: Fostering Social Awareness and Critical Ethics

Interactive strategies transition the student from a passive recipient to an active participant in moral
problem-solving. Teachers utilize reflective dialogues to bridge the gap between religious ideals and the
complex realities of adolescent life.

Table 2. Interactive Learning Framework for Moral Problem Solving

Interactive Focus Area Social Value
Method Developed
Group Analyzing honesty and peer Respect for differing
Discussion ukhuwah. opinions.
Reflective Q&A Connecting  values to Critical moral
personal experiences. reasoning.
Case Studies Solving issues like cheating Social responsibility
or peer conflict. and empathy.

The data indicate that when students are presented with real-world dilemmas, such as digital ethics or
school discipline, the "Interactive Instruction" strategy forces a synthesis between Islamic values and
social practice. This deepens their social awareness beyond mere obedience. Field data from group
discussion sessions showed that interactive instruction serves as a "Dialectical Laboratory" for
adolescent ethics. In one session observed, students were tasked with debating the ethics of "Online
Anonymity" and its impact on Ghibah (backbiting). The findings indicate that through these discussions,
students move from a "Legalistic Morality" (doing things because they are told) to an "Empathic
Morality" (doing things because they understand the impact on others). Students were seen challenging
each other’s perspectives, which forced them to articulate their moral reasoning. This micro-level
interaction is essential for internalizing values, as it allows students to "own" the moral conclusion rather
than have it imposed on them. The interactive strategy effectively bridges the gap between individual
piety and social responsibility.

Moreover, the implementation of "Reflective Circles" in the boarding school (pesantren) wing of the
institution revealed a deep level of emotional processing. Findings suggest that these sessions are used
to resolve latent conflicts between roommates or classmates. Unlike formal disciplinary hearings, these
circles prioritize "Restorative Justice," focusing on repairing the relationship and understanding the
emotional roots of the moral lapse. Field evidence suggests that this interactive approach significantly
reduces recidivism in behavioral issues. By analyzing the data from these sessions, it becomes clear that
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interactive instruction functions as a psychological safety net, allowing students to navigate the
complexities of teenage social life while remaining tethered to Islamic ethical anchors.

3.4. Independent Study: Developing Internal Moral Autonomy

To ensure that noble character persists outside school supervision, PAl teachers implement
independent-study strategies focused on self-reflection (muhasabah).

Table 3. Self-Reflection Matrix (Daily Moral Journal)

. .. Planned
- . Behavior Requiring
Day Positive Behavior Improvement
Improvement
Strategy
Monday Assisted a peer in Tardiness to school. Depart earlier from
need. home.
Tuesday Politeness toward Failure to complete Maintain a structured
teacher. homework. log.

This "Micro-Analysis" of daily behavior through journaling (as seen in Table 3) empowers students to
manage their own moral growth. It transforms character building into a personal need rather than a
school obligation. The analysis of the "Mutaba'ah Journals" (Daily Activity Logs) provided a window into
the students' "Internal Moral Dialogue." Field findings show that students who consistently engaged in
this self-monitoring practice developed a higher degree of "Metacognitive Ethics"—the ability to think
about their own moral thinking. For instance, several journals reviewed showed a pattern where
students identified their own tendencies toward "Riya" (showing off) during communal prayers. This
level of self-honesty is a direct result of the independent study strategy which emphasizes Muhasabah
(self-reflection). The data suggests that this strategy shifts the locus of control from the teacher to the
student, transforming the pursuit of Akhlakul Karimah into a personal project of self-actualization rather
than a set of external rules to be followed.

Furthermore, interviews with students revealed that independent study provides a "Moral Buffer"
against the negative influences of the digital world. Students reported that the habit of daily reflection
made them more conscious of their time management and content consumption on smartphones. The
research identifies this as "Autonomous Resistance"; because the students are trained to evaluate their
own actions daily, they become more critical of the external stimuli that contradict their internalized
values. This finding is crucial in the context of moral degradation, as it suggests that the most effective
defense against modern ethical challenges is a robust, independent conscience. The independent study
strategy at SMA Riyadlul Ulum successfully equips students with the "internal compass" necessary to
navigate the unmonitored spaces of contemporary life.

3.5. Experiential Learning: Holistic Practice in a Pesantren Context

The final strategy involves direct experience, which the research identifies as having the most significant
impact on behavior formation. By engaging in social activities and leadership roles, students "feel" the
consequences of Islamic values.
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Figure 5. Synergy of Experiential Learning Domains

The diverse domains where students at SMA Riyadlul Ulum practice Islamic values through direct action.
As illustrated in Figure 5, the school utilizes the pesantren (boarding school) infrastructure to provide a
24-hour learning laboratory. The synergy of these five strategies creates a comprehensive "moral
fortress". While external factors like social media pose constant challenges to student discipline, the
consistent habituation and integrated pedagogical approach provide the necessary ethical framework to
navigate modern moral degradation.

4. DISCUSSION

The primacy of direct instruction at SMA Riyadlul Ulum Sukoharjo, manifested through interactive
lectures and role modeling, functions not merely as a pedagogical tool for knowledge transmission but
as a foundational "Cognitive-Ethical Anchor." This approach necessitates a critical re-evaluation of the
contemporary push toward purely student-centered learning, which often underestimates the necessity
of authoritative moral guidance in adolescent development. Unlike the findings of Huda (2021) which
suggested that direct instruction in digital eras often fails to capture student interest, the data at SMA
Riyadlul Ulum demonstrates that when grounded in the concept of Uswah Hasanah (excellent role
modeling), direct instruction becomes a powerful medium for moral internalisation. The effectiveness
of this strategy arises from the ontological status of the teacher as a "Living Curriculum"; students do
not merely listen to abstract rules but witness the personification of Akhlakul Karimah. This confirms the
necessity of Muraqgabah (spiritual self-monitoring) being modeled by educators before it can be
expected from students. While Syukri, Adenan, and Syahminan (2025) argue for a reinterpretation of
justice in Islamic political thought, this study grounds such abstract virtues in the immediate, tangible
presence of the teacher, suggesting that justice begins with the teacher's fairness in the classroom. The
"anomalous" success of direct instruction here—despite the global trend toward decentralised
learning—suggests that in contexts of acute moral degradation, students require a stable, authoritative
moral compass to navigate digital distractions. This stability provides a psychological safety net, allowing
adolescents to anchor their identity in perennial values rather than fleeting trends. Consequently, the
teacher's authority is not restrictive but liberating, providing the boundaries within which a student’s
moral identity can safely form and flourish, ultimately redefining the boundaries of pedagogical
thoughtfulness in an age of uncertainty.

Furthermore, the implementation of indirect instruction through the habituation of religious culture
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reflects a shift from "Mechanical Discipline" to "Organic Moral Absorption," providing a critical counter-
narrative to secular behavioral theories. By embedding rituals such as congregational prayers, polite
greetings, and the Salam culture into the school’s daily rhythm, SMA Riyadlul Ulum fosters a "Micro-
Social Ecosystem" where noble character becomes the default social currency. This observation
challenges the minimalist approach to character education often found in modern secondary schools,
where morality is treated as a supplementary subject rather than the school's core identity. Bustomi,
Suadi, and Karim (2025) highlight the complexities of teacher-student interactions in the cyber era,
suggesting a fragmentation of social bonds; yet, this study’s findings indicate that a robust physical
school culture can effectively act as a "Socio-Spiritual Shield" against the erosion of values caused by
social media. The "Habitual Strategy" identified here does not merely produce superficial compliance; it
facilitates the transition from external regulation to internal conviction. This aligns with, yet significantly
deepens, the concept of religious culture proposed by Sahlan (2020), by demonstrating that habituation
must be underpinned by a shared philosophical commitment to Rahmah (mercy) and lhsan (perfection).
The impact of this ecosystem is the transformation of the school environment into a madrasah of the
soul, where environmental cues subconsciously direct behavior toward excellence. The long-term
implication of this strategy is the creation of a "Moral Memory" that survives the school environment,
suggesting that educational policy should prioritize cultural embedding over fragmented character
"modules" or sporadic seminars.

The dialectical depth provided by interactive instruction and independent study at SMA Riyadlul Ulum
addresses the "Logic of Moral Agency" that is often missing in traditional Islamic pedagogy. Through
reflective group discussions and the use of daily moral journals, the school transitions students from
passive recipients of doctrine to active moral agents capable of Tafakkur (critical reflection). This critical
engagement with one's own actions—facilitated by the "Moral Journal"—functions as a diagnostic tool
for the soul, allowing students to identify and rectify their own behavioral anomalies. This finding
contradicts the common critique that Islamic education is inherently dogmatic and discourages critical
inquiry. Instead, as seen in the work of Darmayanti et al. (2022) regarding critical thinking in character-
based learning, the reflexive nature of interactive pedagogy allows students to synthesize religious
values with their lived experiences. The journal acts as a private dialogue between the student and their
Creator, fostering a sense of accountability (Mas'uliyyah) that transcends the presence of teachers. This
shift from surveillance to self-regulation is the pinnacle of Islamic pedagogy, as it prepares the individual
for the ultimate accountability in the hereafter. By encouraging students to ask "why" they perform
certain actions, the school cultivates a "Moral Intelligence" that allows for the navigation of complex
ethical dilemmas in modern life, such as digital honesty and peer-driven pressure, which are otherwise
unaddressed by rote memorization of laws.

Finally, the integration of experiential learning through social activities and student organizations
provides the "Empirical Validation" of moral concepts, bridging the gap between theory and praxis.
Whether through community service, the student council (OSIS), or public speaking practices (Khitobah),
students are placed in situations that demand the practical application of honesty, responsibility, and
empathy. This study's findings regarding the impact of organizational involvement on leadership
character extend the general pedagogical framework of Saskatchewan Education (1991) into the specific
domain of Islamic social ethics. Unlike traditional lecture-based PAI, this experiential approach ensures
that values like Amanah (integrity) are tested in real-time under pressure. Mispani et al. (2026)
emphasize the importance of transformational management in enhancing academic quality; similarly,
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this study demonstrates that experiential character building is a form of "Transformational Pedagogy"
that reshapes the student's social identity. This synergy creates a "Holistic Framework" that addresses
the multidimensionality of moral degradation by providing a laboratory for "Ethics in Action." The
persistent challenge of social media, identified as a primary inhibitor, suggests that pedagogical
strategies must now evolve to include "Digital Asceticism" as a subset of independent study and
experiential learning. Future practices must move beyond simply forbidding digital use toward training
students to apply Muragabah in virtual spaces, ensuring that the character built within the school walls
can withstand the pressures of a globalized, digital world. This holistic ecosystem, therefore, represents
a robust defense against the moral decay of the 21st century, offering a replicable model for secondary
education worldwide.

5. CONCLUSION AND RECOMMENDATIONS

5.1 Conclusion

Based on the analysis and discussion regarding pedagogical strategies for character building at SMA
Riyadlul Ulum Sukoharjo, this study concludes the following:

1. Pedagogical strategies in Islamic Religious Education (PAI) are implemented through a synergistic
integration of five instructional models: direct, indirect, interactive, independent, and
experiential learning, which collectively transform abstract moral concepts into behavioral
habits.

2. Direct instruction acts as a cognitive-ethical anchor where the teacher’s role as Uswah Hasanah
(a noble role model) is the primary factor in establishing a foundational understanding of
Akhlakul Karimah among students.

3. The creation of a religious school culture through consistent habituation (indirect instruction)
serves as a socio-spiritual shield that effectively counteracts external negative influences and
fosters organic moral absorption.

4. Interactive and independent learning strategies, supported by tools such as daily moral journals,
successfully transition students from passive compliance to active moral agency, fostering
internal accountability (Muraqgabah).

5. Experiential learning through student organizations and social activities provides the necessary
empirical validation for students to practice leadership, responsibility, and integrity in real-world
social contexts.

5.2 Recommendations

To address the ongoing challenge of moral degradation in the digital era, it is highly recommended that
secondary schools adopt a holistic pedagogical ecosystem that balances structured classroom teaching
with a strong, immersive religious culture. Educators must move beyond conventional lecturing by
incorporating reflective technologies and digital ethics into the independent study curriculum to help
students navigate social media pressures. Furthermore, future researchers are encouraged to conduct
longitudinal studies or quantitative assessments to measure the long-term effectiveness of these five
integrated strategies across diverse educational settings. A deeper exploration into "Digital Asceticism"
as a specific pedagogical response to modern technological distractions would also provide significant
contributions to the evolving landscape of Islamic character education.

105
© 2026 Author. Published by CV. Bimbingan Belajar Assyfa, Indonesia.



Pedagogical Strategies for Character Building in Islamic Education: Addressing Moral Degradation in

6. REFERENCE

Abdul-Jabbar, W. K. (2026). Al-Mufawadah as the pedagogy of negotiation: intercultural communication
strategy for conflict resolution. Teaching in Higher Education, 31(3), 574-590.
https://doi.org/10.1080/13562517.2025.2598758

Adrahtas, V. (2021). Intellectual hegemony, conversion discourse and early christian apologetic literature.
Religions, 12(9). https://doi.org/10.3390/rel12090782

Ahmadi, A., Aziz, A., Ajahari, A., Syuhud, S., & Wasehudin, W. (2026). Integrating Mangenta Local Wisdom
into Pesantren Leadership: An Empirical Model of Educational Transformation. Jurnal Ilimiah
Peuradeun, 14(1), 393-412. https://doi.org/10.26811/peuradeun.v14i1.2382

Aksel, H. S. (2021). Producing the category of ‘Islamist’ women: a Deleuzian perspective. Feminist Theory,
22(1), 129-148. https://doi.org/10.1177/1464700120946603

Alsuhaymi, A. O., & Atallah, F. A. (2025). The Role of Ritual Prayer (Salah) in Self-Purification and Identity
Formation: An Islamic Educational Perspective. Religions, 16(11).
https://doi.org/10.3390/rel16111347

Arifin, S., Aryani, S. A., & Prayitno, H. J. (2023). Improving The Professional Teacher Competence Through
Clinical Supervision Based on Multicultural Values in Pesantren. Nazhruna: Jurnal Pendidikan Islam,
6(3), 386—402. https://doi.org/10.31538/nzh.v6i3.4037

Aryaseta, A. W., Rosidah, |., Cahaya, V. E., Dausat, J., & Darmayanti, R. (2023). Digital Marketing:
Optimization of Uniwara Pasuruan Students to Encourage UMKM “Jamu Kebonagung” Through
Branding Strategy. Jurnal Dedikasi, 20(2).

Awan, S. (2022). Reflections on Islamisation and the Future of the Women’s Rights Movement in “Naya”
Pakistan. Angles, (14). https://doi.org/10.4000/angles.5030

Balikci, A. (2007). Visual ethnography among the Balkan Pomak. Visual Anthropology Review, 23(1), 92—
96. https://doi.org/10.1525/var.2007.23.1.92

Beekers, D. (2015). A moment of persuasion: Travelling preachers and Islamic pedagogy in the
Netherlands. Culture and Religion, 16(2), 193-214.
https://doi.org/10.1080/14755610.2015.1058530

Beigi, K. (2016). Jinneography: Post-Soviet passages of traumatic exemplarity. Transcultural Psychiatry,
53(2), 217-233. https://doi.org/10.1177/1363461515583576

Belmekki, B. (2021). A Nineteenth-Century Blueprint for Recasting the Muslim Mindset in British India.
Oriente Moderno, 101(3), 299-320. https://doi.org/10.1163/22138617-12340266

Budiartil, E., Darmayanti, R.,, & Karim, S. (2025). Smart Assessment for A Sustainable Future:
Pengembangan Teknologi Berkelanjutan Dalam Pembelajaran Interaktif Sekolah Menengah Menuju
Sdgs. Ekliptika : Jurnal Inovasi Teknologi Berkelanjutan, 6(1).

Czarnowus, A. (2021). John Lydgate’s Guy of Warwick and Fifteenth-Century Emotions. Studia Anglica
Posnaniensia, 56(1), 209—-233. https://doi.org/10.2478/stap-2021-0023

Darensky, V. (2021). “THE APPEARANCE OF CHRIST BEFORE THE PEOPLE” BY A. IVANOV AS A SUBJECT OF
THEOLOGICAL HERMENEUTICS.  Journal  of Visual  Theology, 2021(2), 25-52.

106
© 2026 Author. Published by CV. Bimbingan Belajar Assyfa, Indonesia.



Pedagogical Strategies for Character Building in Islamic Education: Addressing Moral Degradation in

https://doi.org/10.34680/vistheo-2021-2-25-52

Darmayanti, R., Wardana, M. R. F., Vedianty, A. S. A., & Naim, M. A. (2026). MENUJU KAMPUS RISET
BEREPUTASI: Best Practice Akselerasi Kinerja Unit Penerbitan dan Kekayaan Intelektual Berbasis
Akuntabilitas. UNU PASURUAN PRESS.
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=3YBrj-
MAAAAJ&cstart=200&pagesize=100&citation_for_view=3YBrj-MAAAAJ:FqgNCDrbzZD8C

Deacon, E. L. (2021). The Curious Addition of Non-Religious Characters to The Martyrdom of Imam Husain.
Iranian Studies, 54(1-2), 193—-220. https://doi.org/10.1080/00210862.2020.1733394

Desset, F., Shahsavari, M., & Vidale, M. (2021). THE MARI;|A§EAN TWO-FACED ‘GOD’: NEW INSIGHTS INTO
THE ICONOGRAPHIC AND RELIGIOUS LANDSCAPES OF THE HALIL RUD VALLEY CIVILIZATION AND
THIRD MILLENNIUM BCE SOUTHEASTERN IRAN. Journal of Sistan and Baluchistan Studies, 1(1), 49—
85. https://doi.org/10.22034/JSBS.2022.309973.1004

Filson, L. (2021). Intersections of Material and Literary History in Religion and Ritual of Ancient Arabia
through Islam. Journal of Arabian Studies, 11(12), 1-17.
https://doi.org/10.1080/21534764.2021.1935681

Fisher, J., & Leonardi, C. (2021). Insecurity and the invisible: The challenge of spiritual (in)security. Security
Dialogue, 52(5), 383-400. https://doi.org/10.1177/0967010620973540

Francis, L. J., Lankshear, D. W., Eccles, E. L., & McKenna, U. (2021). Assessing the impact of the student
voice project on shaping the ethos of Anglican primary schools: a study focusing on the Diocese of
Llandaff. Journal of Beliefs and Values, 42(3), 300-314.
https://doi.org/10.1080/13617672.2020.1829268

Hiba, B., & El Khalifi, A. (2025). Mapping the onto-epistemic frontiers between critical pedagogy and
Islamic pedagogy: is a trading zone achievable? Pedagogy, Culture and Society.
https://doi.org/10.1080/14681366.2025.2602595

Hussien, S., Wahab, M. K. A., & Hashim, R. (2021). IMPROVING STUDENTS’ INQUIRY SKILLS IN ISLAMIC
EDUCATION THROUGH HIKMAH PEDAGOGY AND COMMUNITY OF INQUIRY. Malaysian Journal of
Learning and Instruction, 18(2), 189-214. https://doi.org/10.32890/mijli2021.18.2.7

Idelbaev, M. K., & Murzagulova, Z. G. (2021). Interconnection and interference of Turkic-Buddhist and
Turkic-Islamic literary monuments of the Middle Ages. Eposovedenie, 2021-June(2), 6-15.
https://doi.org/10.25587/g6675-8827-3161-e

ilhan, M. E. (2021). Zhakir's sorrow: Minstrelsy and kisas. Turk Kulturu ve Haci Bektas Veli - Arastirma
Dergisi, 99, 405—-414. https://doi.org/10.34189/hbv.99.018

Ismail, N. A. H., Teke, M., & Idrus, F. (2017). Islamization of knowledge in the curriculum among academics
at the international Islamic university Malaysia: A structural equation modeling (SEM) approach. Al-
Shajarah, (Special Issue), 51-75.
https://www.scopus.com/pages/publications/850398981107origin=resultslist

Jankowski, P. J., Hall, E. L., Sandage, S. J., & Dumitrascu, N. (2021). Religious Leaders’ Well-Being:
Protective Influences for Humility and Differentiation Against Narcissism. Spirituality in Clinical
Practice, 9(2), 103—113. https://doi.org/10.1037/scp0000265

107
© 2026 Author. Published by CV. Bimbingan Belajar Assyfa, Indonesia.



Pedagogical Strategies for Character Building in Islamic Education: Addressing Moral Degradation in

Jun, S. (2021). Can the women speak?: A symptomatic reading of the women'’s silence in the markan
ending. Biblical Interpretation, 18(3), 1-23. https://doi.org/10.1163/15685152-20211605

Jungklaus, B., & Biermann, F. (2021). New observations of the burial rite: Traces of fire exposure in early
medieval inhumation burials - examples from the slavic cemetery of Wusterhausen/Dosse (North-
Eastern Germany). Anthropologischer Anzeiger, 78(1-2), 115-122.
https://doi.org/10.1127/anthranz/2021/1291

Kanafi, I., Dahri, H., Susminingsih, S., & Bakhri, S. (2021). The contribution of ahlussunnah waljamaah’s
theology in establishing moderate islam in Indonesia. HTS Teologiese Studies / Theological Studies,
77(4). https://doi.org/10.4102/hts.v77i4.6437

Kane, D. K., Allen, G. E. K., Ming, M., Smith, T. B., Jackson, A. P., Griner, D., Cutrer-Parraga, E., & Richards,
P.S. (2021). Forgiveness and gratitude as mediators between religious commitment and well-Being
among Latter-day Saint Polynesian Americans. Mental Health, Religion and Culture, 24(2), 195-210.
https://doi.org/10.1080/13674676.2021.1875205

Karjagdiu, L., & Kryeziu, N. (2021). Milton and Noli’s Samson. In Esse: English Studies in Albania, 12(1), 67—
83. https://www.scopus.com/pages/publications/85138909982?0rigin=resultslist

Kartini, K., Nawas, K. A., & Tanal, A. N. (2026). Learning Outcomes of Arabic Pedagogy Via Classical Islamic
Texts: A Systematic Review of the Indonesian Pesantren Tradition. International Journal of Learning,
Teaching and Educational Research, 25(2), 953—984. https://doi.org/10.26803/ijlter.25.2.42

Kebaili, S., & Lépinard, E. (2025). Negotiating submission. Pedagogies of coloniality in the everyday of
veiled Muslim women in France and Switzerland. Ethnic and Racial Studies, 48(5), 1042-1063.
https://doi.org/10.1080/01419870.2024.2332761

Kemper, M., & Sibgatullina, G. (2021). Liberal Islamic Theology in Conservative Russia: Taufik lbragim’s
“Quranic Humanism.” Welt Des Islams, 61(3), 279-307. https://doi.org/10.1163/15700607-
61020002

Korostichenko, E., & Sleptsova, V. (2021). Organised freethinking in russia in large cities (with moscow and
st. petersburg as examples). Vestnik Pravoslavnogo Sviato-Tikhonovskogo Gumanitarnogo
Universiteta, Seria l. Bogoslovie, Filosofia, Religiovedenie, 92, 98-122.
https://doi.org/10.15382/STURI202092.98-122

Kourou, N. (2021). Ancestral and chthonic cults at Tenos. Opuscula, 14, 305-329.
https://doi.org/10.30549/0PATHROM-14-14

Madkur, A., As’ad, M. S., Prayogo, A., Sunarwan, A., Siregar, S., Harya, T. D., & Irwansyah, D. (2024).
Context-responsive pedagogy in English language teaching in Indonesian Islamic boarding schools.
Journal of Education and Learning, 18(3), 626—638. https://doi.org/10.11591/edulearn.v18i3.21085

Martin, A. J., & Sol, R. F. (2021). Variation in the Structure and Role of Religious Institutions Examples from
Pre-Columbian America. Current Anthropology, 62(6), 692—716. https://doi.org/10.1086/717777

Mas’odi, M., Darmayanti, R., Basri, M. H., Prasetyo, D. A., Weldani, F., Hidayatullah, S. H., & Dhakal, A.
(2025). Landscape Kompetensi Calon Guru Pjok Di STKIP PGRI Sumenep Melalui Pelaksanaan
Kegiatan Outbound Di Bumi Perkemahan Bedengan Batu. Center of Education Journal (CEJou), 6(1).
https://doi.org/10.55757/cejou.v6il1.567

108
© 2026 Author. Published by CV. Bimbingan Belajar Assyfa, Indonesia.



Pedagogical Strategies for Character Building in Islamic Education: Addressing Moral Degradation in

Mchedlova, M. M., & Kazarinova, D. B. (2021). COVID-19 PANDEMIC CHALLENGE AND RELIGION:
ONTOLOGY VS POLITICS. Polis. Political Studies, (4), 148-162.
https://doi.org/10.17976/jpps/2021.04.11

Moallem, M. (2021). Race, Gender, and Religion: Islamophobia and beyond. Meridians, 20(2), 271-290.
https://doi.org/10.1215/15366936-9547874

Mokhtari, M., & Tavakoli, M. (2012). Methods to update ICT skills of professors in Islamic Azad University
Qaemshahr branch, Qaemshahr, Iran. World Applied Sciences Journal, 16(4), 568-576.
https://www.scopus.com/pages/publications/84856161211?origin=resultslist

Mujahid, 1. (2021). Islamic orthodoxy-based character education: creating moderate Muslim in a modern
pesantren in Indonesia. Indonesian Journal of Islam and Muslim Societies, 11(2), 185-212.
https://doi.org/10.18326/ijims.v11i2.185-212

Pangaribuan, F., Sidabutar, R., & Darmayanti, R. (2025). Exploring high school students’ 3D geometry
problem-solving: Role of cognitive style and mathematical ability. Al-Jabar : Jurnal Pendidikan
Matematika, 16(1). https://doi.org/10.24042/ajpm.v16i1.24361

Polak, P., & Rodzen, J. (2021). The science-religion relationship in the academic debate in poland (1945-
1998). European Journal of Science and Theology, 17(6), 1-17.
https://www.scopus.com/pages/publications/85120061539?0origin=resultslist

Prihanta, W., Harahap, D., Agustina, F., Pohan, H. M., Darmayanti, R., Dhema, M., & ... (2025). Kearifan
Lokal untuk Membangun Masyarakat Berliterasi Lingkungan dan Numerasi. UNU PASURUAN PRESS.
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=3YBrj-
MAAAAJ&cstart=100&pagesize=100&citation_for_view=3YBrj-MAAAAJ:SOzfYv5sdkIC

Prof, P. M. (2021). Patristics in the light of present-day studies. Vestnik Pravoslavnogo Sviato-
Tikhonovskogo Gumanitarnogo Universiteta, Seria |. Bogoslovie, Filosofia, Religiovedenie, 94, 141—
161. https://doi.org/10.15382/STURI202194.141-161

Ramodn Solans, F. J. (2021). ‘A Most Select Gathering’. Mexican National Pilgrimages to Rome during the
Papacy of Leo XlII. Religions, 12(7). https://doi.org/10.3390/rel12070475

Richardson, R. (2015). British values and British identity: Muddles, mixtures, and ways ahead. London
Review of Education, 13(2), 37-48. https://doi.org/10.18546/LRE.13.2.04

Rizdania, R., Riono, S. H., Rakhmawati, P. U., & Darmayanti, R. (2025). Interns: Mentoring and Counseling
on the Software Development Process. SSRN Electronic Journal.
https://doi.org/10.2139/ssrn.5403500

Rokhaniyah, H., Putra, A. M., & Fachriza, A. (2025). Boosting Pedagogical Innovation in Grammar Class
among EFL Learners through Microclass Teaching Strategies. Studies in English Language and
Education, 12(3), 1189-1203. https://doi.org/10.24815/siele.v12i3.39491

Rotty, V. N. J., Rawung, S. S., & Mambo, C. D. (2021). Study of Existentialism Philosophy, “Merahnya
Merah” Novel by lwan Simatupang. Review of International Geographical Education Online, 11(4),
1604-1610. https://doi.org/10.33403/rige0.8006870

Salim, A., Gonibala, R., Talibo, I., & Baba, M. A. (2026). Divine Concepts, Tawhid, and Algorithmic Thinking:
A Comparative Analysis of Christian and Islamic Perspectives on Educational Theology in the Era of

109
© 2026 Author. Published by CV. Bimbingan Belajar Assyfa, Indonesia.



Pedagogical Strategies for Character Building in Islamic Education: Addressing Moral Degradation in

Artificial Intelligence. Nazhruna: Jurnal Pendidikan Islam, 9(1), 1-17.
https://doi.org/10.31538/nzh.v9i1.196

Salsabila, S. S., Darmayanti, R., & ... (2025). Pengembangan E-Modul Interaktif Berbasis Articulate Storyline
Dengan Konteks Kewirausahaan Bisnis Laundry Untuk Meningkatkan Kemampuan Pemecahan ....
Delta-Phi: Jurnal .... https://journal.assyfa.com/index.php/dpjpm/article/view/936

Sanjakdar, F. (2013). Educating for sexual difference? Muslim teachers’ conversations about
homosexuality. Sex Education, 13(1), 16—29. https://doi.org/10.1080/14681811.2011.634154

Santiago, P. V. da S., Feijdao, M. M. A., & Darmayanti, R. (2025). Ensino de matemdtica com gamificagado:
um instrumento metodoldgico na EJA qualifica baseada em jogos com quizizz. Revista Cearense de
Educagdo Matemdtica, 4(8). https://doi.org/10.56938/rceem.v4i8.4231

Sejdini, Z. (2022). Rethinking Islam in Europe: Contemporary approaches in Islamic religious education and
theology. In Rethinking Islam in Europe: Contemporary Approaches in Islamic Religious Education and
Theology. De Gruyter. https://doi.org/10.1515/9783110752410

Sejdini, Z., Kraml, M., & Scharer, M. (2020). Becoming human: Fundamentals of interreligious education
and didactics from a muslim-christian perspective. In Becoming Human: Fundamentals of
Interreligious Education and Didactics from a Muslim-Christian Perspective. Peter Lang AG.
https://www.scopus.com/pages/publications/850893767990origin=resultslist

Sweetman, R. (2021). Reading ancient and medieval philosophers after vollenhoven. Philosophia
Reformata, 95(1). https://doi.org/10.1163/23528230-bja10026

Tageldin, S. M. (2012). Proxidistant reading: Toward a critical pedagogy of the nahdah in U.S. comparative
literary studies. Journal of Arabic Literature, 43(2-3), 227-268. https://doi.org/10.1163/1570064x-
12341246

Talukder, A. A. (2021). Pedagogy of democratization: revisiting two classroom examples of critical
pedagogy and Islamic pedagogy. Pedagogies, 16(3), 241-255.
https://doi.org/10.1080/1554480X.2019.1699415

Tan, C. (2011). Where tradition and “modern” knowledge meet: Exploring two Islamic schools in Singapore
and Britain. Intercultural Education, 22(1), 55—68. https://doi.org/10.1080/14675986.2011.549645

ter Avest, K. H. (2021). Islam and Sex Education in The Netherlands: Reflection on an Example of Teaching
Material  for Islamic  Primary Schools. Religious  Education, 116(5), 479-492.
https://doi.org/10.1080/00344087.2021.2004028

Varani, S. B., & Kasaian, S. A. (2014). On the effects of doing CDA term projects on Iranian graduate TEFL
students’ critical pedagogic attitudes. Theory and Practice in Language Studies, 4(6), 1207-1213.
https://doi.org/10.4304/tpls.4.6.1207-1213

Versteeg, P. G. A., & Koster, E. (2021). Restoring the past, forging the present: Scapegoating and
redemption in calvaire and these are the names. Religions, 12(5).
https://doi.org/10.3390/rel12050327

Vieregge, D., & Weisse, W. (2012). Teaching religion in Germany: The present situation against the
background of its historical development. Rivista Di Storia Del Cristianesimo, 9(1), 133-150.
https://www.scopus.com/pages/publications/84899832828origin=resultslist

110
© 2026 Author. Published by CV. Bimbingan Belajar Assyfa, Indonesia.



Pedagogical Strategies for Character Building in Islamic Education: Addressing Moral Degradation in

Wahyudi, R. (2012). Intercultural languages education and its complex insights: The case of Indonesian
Islamic higher education. Theory and Practice in Language Studies, 2(9), 1783-1791.
https://doi.org/10.4304/tpls.2.9.1783-1791

Werse, N. (2022). Framing Religious Violence: Exploring the Paths to Faith and Apostasy in Punk Rock
Jesus. Journal of Graphic Novels and Comics, 13(3), 349-367.
https://doi.org/10.1080/21504857.2021.1923542

Widyatwati, K., Dienaputra, R. D., Suganda, D., & Mamun, T. N. (2021). The Teachings of Character in Local
Wisdom Study On: Labuhan Alit Parangkusumo Rituals. Review of International Geographical
Education Online, 11(3), 527-535. https://doi.org/10.33403/rige0.800517

Wnuk, M. (2021). Links between faith and some strengths of character: Religious commitment
manifestations as a moderators. Religions, 12(9). https://doi.org/10.3390/rel12090786

Yaacob, Y., Mahmud, M. M., & Ching, W. S. (2019). The impacts of active learning environment on
communication skills, thinking and problem solving skills and teamwork skills. ACM International
Conference Proceeding Series, 62—65. https://doi.org/10.1145/3345094.3345098

Yusoff, N. H. (2024). Challenges and Tensions in Enacting Culturally Responsive Pedagogy — A Case Study
in Teaching International Baccalaureate Diploma Visual Arts at an Islamic School in Australia. Journal
of Research in International Education, 23(3), 270-282.
https://doi.org/10.1177/14752409241302908

Zehtabi Sabeti Mogaddam, M. (2020). The birth of a character: The prostitute and the early novels in
twentieth-century Iran. Journal of Middle East Women’s Studies, 16(3), 307-325.
https://doi.org/10.1215/15525864-8637423

Zellma, A., Buchta, R., & Cichosz, W. (2022). The (non)transgressive character of religious education for
children and young people in Polish schools. British Journal of Religious Education, 44(3), 223-237.
https://doi.org/10.1080/01416200.2021.1887082

111
© 2026 Author. Published by CV. Bimbingan Belajar Assyfa, Indonesia.



