
ABSTRACT 

This narrative literature synthesis examines how madrasahs might connect teacher performance management with 

continuous professional development. The supplied manuscript proposes a four-part cycle: setting performance 

goals and mapping competency needs; providing sustained professional learning; observing instruction and offering 

developmental feedback; and revising practice in light of evidence and Islamic educational values. Research on 

effective teacher learning supports coherent content, active learning, collaboration, and repeated opportunities to 

apply new practices, while work on supervision highlights the role of feedback. A madrasah may use these insights 

to connect pedagogical and professional competencies with its Islamic educational mission. The source describes 

searches and thematic analysis but does not report databases, search dates, screening counts, a complete study set, 

appraisal, or a reproducible synthesis. The four dimensions are therefore a proposed conceptual framework, not a 

demonstrated effect of a particular program. Implementation should be assessed through observed instructional 

change, teacher feedback, and student evidence before claims of improved performance are made. 
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1. INTRODUCTION 

Teacher performance depends on more than completion of administrative tasks. Planning lessons, 

responding to learners, using assessment, and adjusting instruction all require professional 

judgment that develops over time. Reviews of professional development show that the design and 

context of teacher learning matter for classroom practice and student outcomes (Desimone, 2009; 

Darling-Hammond et al., 2017). A performance system should therefore connect expectations with 

learning opportunities. 

Madrasahs combine general educational responsibilities with an Islamic educational mission. This 

setting gives professional competence a pedagogical and ethical dimension, including how 

teachers model conduct and support student development. Research in madrasahs has examined 

assessment of teacher work and its links with institutional quality (Huriyah et al., 2025; Pahlepi, 

2022). Those studies do not imply that one appraisal procedure will work in every institution. 

Teacher learning can occur through mentoring, peer discussion, observation, lesson study, and 

practice-based feedback. Professional learning communities may help teachers examine evidence 

together, but collaboration has to be focused and sustained (Vescio et al., 2008; Stoll et al., 2006). 

The management problem is how to move from identifying a learning need to checking whether 

subsequent teaching changed. 

This article revises the supplied literature review as a conceptual synthesis linking performance 

planning, competency mapping, professional learning, feedback, and renewed planning. It reports 

what the source can substantiate: a reasoned framework informed by scholarship. Because the 

source does not supply a reproducible search or full study appraisal, the synthesis cannot claim to 

represent all available evidence. 

ABSTRAK 

Sintesis literatur naratif ini mengkaji cara madrasah menghubungkan manajemen kinerja guru dengan 

pengembangan profesional berkelanjutan. Naskah sumber mengajukan siklus empat bagian: penetapan sasaran 

kinerja dan pemetaan kebutuhan kompetensi; pembelajaran profesional yang berkelanjutan; pengamatan 

pembelajaran dan umpan balik pengembangan; serta perbaikan praktik berdasarkan bukti dan nilai pendidikan Islam. 

Penelitian tentang pembelajaran guru yang efektif mendukung keselarasan materi, pembelajaran aktif, kolaborasi, 

dan kesempatan berulang untuk menerapkan praktik baru, sedangkan kajian supervisi menekankan peran umpan 

balik. Madrasah dapat memakai wawasan ini untuk menghubungkan kompetensi pedagogik dan profesional dengan 

misi pendidikan Islam. Naskah sumber menyebut penelusuran dan analisis tematik, tetapi tidak merinci basis data, 

tanggal pencarian, jumlah hasil seleksi, kumpulan studi lengkap, penilaian mutu, ataupun sintesis yang dapat 

direplikasi. Karena itu, keempat dimensi merupakan kerangka konseptual yang diajukan, bukan bukti dampak 

program tertentu. Penerapannya perlu dinilai melalui perubahan pembelajaran yang teramati, umpan balik guru, dan 

bukti belajar siswa sebelum dinyatakan meningkatkan kinerja. 

Kata kunci: Kinerja Guru; Pengembangan Profesional; Pemetaan Kompetensi; Supervisi; Madrasah 
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2. RESEARCH METHODS 

The source identifies the study as a qualitative literature review of teacher performance 

management and continuous competency development in madrasahs. It describes searches using 

terms related to teacher performance, professional learning, competency mapping, and Islamic 

educational management. Database names, search strings, search dates, language limits, and the 

number of records at each stage are not reported. 

Inclusion was described in broad terms as relevance to teacher performance, development, or 

educational human resource management. The source prefers recent literature while allowing 

established theory. It provides no full list of screened publications, exclusion reasons, quality 

appraisal, or evidence table. Consequently, this revision describes a narrative conceptual synthesis 

rather than a systematic review (Snyder, 2019). 

The source groups arguments into planning and needs mapping, sustained learning, monitoring 

and feedback, and long-term improvement within the madrasah context. We use that four-part 

structure and compare it with published work on the features of effective development and 

supervision. No primary interviews, observations, or teacher-level measures were collected in the 

manuscript. 

The proposed links between a needs assessment, development activity, teaching practice, and 

student evidence are analytic propositions. Causal effectiveness would require implementation 

data and an evaluation design. A transparent future review would provide its databases, full strings, 

dates, selection flow, and appraisal rules, as recommended for literature review methods (Snyder, 

2019). 

3. RESULTS AND FINDINGS 

The first theme connects performance targets to a map of what teachers need to learn. Targets can 

specify evidence of lesson preparation, instruction, assessment, and professional conduct. A 

competency map then identifies development needs from observations, student work, and teacher 

reflection. The manuscript argues for alignment with madrasah goals, but no actual institutional 

rubric or teacher profile is supplied. 

The second theme treats professional development as repeated learning and application rather than 

a one-off workshop. The source lists mentoring, workshops, collaboration, observation, and 

reflection as possibilities. Published syntheses suggest sustained, content-focused, practice-linked 

learning may support improvement (Desimone, 2009; Darling-Hammond et al., 2017). The source 

did not evaluate a specific program or report changes in instruction. 

The third theme assigns monitoring and feedback a developmental purpose. Classroom 

observation, collegial dialogue, self-reflection, and supervision could identify whether a new 

approach is being used and where further support is needed. The source emphasizes constructive 

rather than punitive feedback. It does not present observation criteria, feedback transcripts, or data 

showing that evaluation informed a later learning plan. 
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The final theme connects revised practice to institutional support and Islamic educational values, 

including responsibility, justice, integrity, and exemplary conduct. In the proposed cycle, evidence 

of practice returns to the next stage of planning and needs identification. This is a conceptual 

relationship within the literature synthesis; no longitudinal evidence is reported to show the cycle 

operating in a madrasah. 

4. DISCUSSION 

Performance planning can be useful when teachers understand the purposes and evidence behind 

a goal. A checklist of compliance may miss the instructional reasoning a teacher needs to improve. 

Desimone (2009) argues for clearly specified outcomes and mechanisms when studying teacher 

learning. In the proposed madrasah cycle, lesson artifacts, student work, and a teacher’s own 

account could make a needs assessment more concrete than a single score. 

Competency mapping should distinguish pedagogical skill, subject knowledge, assessment, digital 

practice, and the ethical responsibilities relevant to Islamic education. The madrasah literature 

provides examples of performance assessment and targeted professional development (Huriyah et 

al., 2025; Pahlepi, 2022). The source does not provide a validated map or show how Islamic values 

were operationalized. Institutions should therefore co-design a rubric with teachers and test 

whether different reviewers interpret it consistently. 

Sustained professional learning is more credible than assuming attendance at training changes 

classroom practice. Reviews identify content focus, active learning, coherence, duration, and 

collective participation as recurring features of effective programs (Darling-Hammond et al., 

2017). These are design considerations, not guarantees of impact. The conceptual model can pair 

a teacher’s learning activity with a planned classroom application and a later review of work 

samples. 

Peer learning can help teachers make instructional choices visible and refine them through 

discussion. Reviews of professional learning communities report potential benefits for teaching 

practice but also variation in implementation (Vescio et al., 2008; Stoll et al., 2006). A madrasah 

would need protected time, a focused question, and norms for discussing evidence respectfully. 

The source does not document an operating learning community at a named institution. 

Supervision has greater developmental value when observation is followed by specific feedback 

and a chance to act on it. Feedback research shows that its effect depends on content and the 

learner’s interpretation rather than its mere delivery (Hattie & Timperley, 2007). Supervisors can 

jointly select one instructional priority, examine an example, and revisit the lesson after support. 

The present source proposes this cycle but does not evaluate whether teachers experienced 

supervision as helpful. 

An improvement loop should also consider student learning and teacher workload. A recent 

synthesis of professional development interventions finds heterogeneous impacts on student 

achievement, underscoring the need to specify context and goals (Sims et al., 2025). A program 

might change a teacher’s planned activity without improving pupils’ understanding. Repeated 
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observation and carefully selected student evidence are required before describing an outcome as 

sustained improvement. 

Islamic educational values can shape the purpose and manner of performance conversations. 

Responsibility and fairness imply that expectations are clear, evidence is interpreted with care, and 

teachers have access to development support. Work on teacher performance in madrasahs 

emphasizes institutional support as well as individual effort (Pahlepi, 2022; Ma’arif et al., 2023). 

The source provides a normative connection, while actual staff experiences and local practice still 

need study. 

The synthesis contributes a practical sequence—plan, identify needs, learn, apply, observe, provide 

feedback, and revise. Its limitation is methodological: the literature set, selection process, and 

quality assessment are not reported, and no primary implementation data test the framework. A 

future review should be reproducible, and a madrasah pilot should follow teachers across cycles 

with documented feedback, observed lessons, and pupil work (Snyder, 2019). Until then, the 

sequence is a proposal for evaluation rather than an established management effect. 

5. CONCLUSION AND SUGGESTIONS 

The revised literature synthesis proposes that teacher performance management in madrasahs can 

connect performance planning, competency needs mapping, sustained learning, developmental 

feedback, and renewed planning. Islamic educational values can guide how goals and feedback are 

interpreted. The manuscript does not present a systematic search or empirical test showing that 

this cycle improves teacher performance. 

Madrasah leaders can pilot the proposed sequence with clear rubrics and voluntary professional 

dialogue, then document changes in teaching and student work. For publication, the authors should 

disclose database searches, study selection and appraisal, and a table linking each proposed 

dimension to the literature from which it was derived. 
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