
ABSTRACT 

The implementation of the Merdeka Belajar curriculum in Fiqh learning at MTs Darul A'mal Metro City 

faces challenges related to limited resources and teacher readiness. This study aims to analyze the 

implementation of the Merdeka Belajar curriculum in Fiqh learning at MTs Darul A'mal Metro City. The 

research employs a qualitative approach with a case study type. Primary data sources are Fiqh subject 

teachers and students, while secondary data are obtained from documentation. Data collection is conducted 

through in-depth interviews and documentation, with data analysis using data reduction, data display, and 

verification/conclusion drawing. The results show that the implementation of the Merdeka Belajar 

curriculum is carried out through five strategies: (1) encouraging students' internal motivation by 

connecting Fiqh material with daily life; (2) implementing student-centered learning with teachers as 

facilitators; (3) increasing student participation through case studies, simulations, and discussions; (4) 

connecting material with broader community interests; and (5) creating challenging learning environments 

and tasks. This study concludes that the implementation of Merdeka Belajar in Fiqh learning effectively 

improves students' motivation, understanding, and participation significantly. 
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1. INTRODUCTION 

The Merdeka Belajar program was launched by the Indonesian government during the COVID-19 

pandemic as a transformative educational paradigm aimed at addressing long-standing weaknesses 

in the national education system. This initiative represents a fundamental shift from traditional, 

examination-oriented learning toward a more holistic approach that emphasizes student autonomy, 

critical thinking, and joyful learning experiences (Rahmat, 2021; Martini et al., 2021). The 

program's philosophical foundation rests on the belief that students should have the freedom and 

independence to think creatively, learn without undue stress, and develop competencies that are 

relevant to their lives and future aspirations (Lidi, 2021; Mulyasa, 2021). 

The urgency of educational reform in Indonesia is underscored by alarming international 

assessment results. The Programme for International Student Assessment (PISA) 2019 report 

placed Indonesia in the sixth position from the bottom, ranking 74th out of 79 countries in 

mathematics and literacy competencies (Martini et al., 2021). This poor performance reflects 

systemic issues in curriculum design, teaching methodologies, and learning outcomes that have 

persisted for decades. The Merdeka Belajar policy, introduced by Minister of Education and 

Culture Nadiem Anwar Makarim, comprises four core policy changes: the restructuring of the 

National Standard School Examination (USBN), the elimination of the National Examination 

(UN), simplification of lesson plans (RPP), and revision of student admission zoning regulations 

(Rahmat, 2021; Mulyasa, 2021). 

The Merdeka Belajar curriculum represents a paradigm shift from teacher-centered to student-

centered learning, emphasizing the development of critical thinking, creativity, and character 
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formation. According to Yamin and Syahrir (2020), the concept embodies freedom of thought, 

innovation, independent and creative learning, and the pursuit of happiness in education. This 

approach aligns with constructivist learning theory, which posits that meaningful learning occurs 

when students actively construct knowledge through experience and reflection rather than 

passively receiving information (Nadiroh, 2020; Yasmansyah & Sesmiarni, 2022). The curriculum 

emphasizes project-based learning, differentiated instruction, and authentic assessment that 

evaluates cognitive, affective, and spiritual aspects holistically (Cholilah et al., 2023; Anwar, 

2022). 

The implementation of Merdeka Belajar in Islamic education, particularly in Fiqh (Islamic 

jurisprudence) learning, presents unique opportunities and challenges. Fiqh education traditionally 

emphasizes memorization of legal rulings and ritual procedures, often resulting in superficial 

understanding and limited practical application (Desfiona, 2025; Astuti et al., 2024). The Merdeka 

curriculum encourages a more contextual and student-oriented approach, where students explore 

the relevance of Islamic legal principles to contemporary life and develop critical reasoning skills 

(Muhaimin, 2014; Baharuddin, 2021). This transformation requires teachers to shift from being 

knowledge transmitters to facilitators who guide students in constructing their own understanding 

(E. Mulyasa, 2021; Asfiati, 2023). 

Previous research on Merdeka Belajar implementation has examined various aspects of this 

educational reform. Septi (2021) investigated literacy-based Merdeka learning planning in science 

education, focusing on inside and outside classroom learning activities. Kasmawati (2021) 

explored teacher perceptions of the Merdeka concept at SMA Negeri 5 Takalar, identifying limited 

understanding among teachers, students, and parents as a significant obstacle. Studies specifically 

addressing Islamic education include research on Merdeka curriculum implementation in PAI 

(Islamic Religious Education) character formation (Cholilah et al., 2023) and in primary schools 

(Hasibuan et al., 2022). However, most existing studies have focused on general education 

contexts or have not specifically examined the implementation of Merdeka Belajar in Fiqh learning 

at the Madrasah Tsanawiyah level. 

Field observations at MTs Darul A'mal Metro City conducted on September 12, 2023, revealed 

that while teachers and students were aware of the Merdeka Belajar program, they had not fully 

adapted to its demands. Teachers reported difficulties in developing learning models that inspire 

students to ask questions and seek answers based on their needs. The program was perceived as 

inadequately prepared, with limited technical guidance available for implementation. Furthermore, 

the Merdeka Belajar program requires robust online learning platforms, yet internet access remains 

uneven, particularly in rural areas, creating disparities in access to internet-based learning 

resources. These challenges highlight the gap between policy intentions and on-the-ground 

realities. 

The research gap addressed by this study lies in the limited empirical evidence on how the Merdeka 

Belajar curriculum is actually implemented in Fiqh learning within the specific context of Islamic 

madrasahs. While policy documents and theoretical frameworks abound, there is insufficient 

understanding of the practical strategies, challenges, and outcomes of implementation at the school 

level. This study fills this gap by providing a detailed case study of MTs Darul A'mal Metro City, 

examining how teachers translate Merdeka principles into classroom practices and how students 

experience this new approach to Fiqh learning. 
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The novelty of this research lies in its comprehensive examination of five key implementation 

strategies: (1) encouraging internal motivation through connecting Fiqh material with daily life; 

(2) implementing student-centered learning with teachers as facilitators; (3) increasing student 

participation through diverse methods; (4) connecting material with broader community interests; 

and (5) creating challenging learning environments and tasks. This framework provides a holistic 

understanding of Merdeka Belajar implementation that extends beyond isolated aspects of 

curriculum reform. 

This research addresses the central question: "How is the Merdeka Belajar curriculum 

implemented in Fiqh learning at MTs Darul A'mal Metro City?" The study aims to describe and 

analyze the implementation strategies, identify supporting and inhibiting factors, and provide 

recommendations for improving the quality of Fiqh learning. The findings are expected to 

contribute to academic literature on Islamic education reform, provide practical insights for 

teachers and school administrators, and inform policy development at local and national levels. 

2. RESEARCH METHODS 

This research employs a qualitative approach with a descriptive case study design. Qualitative 

research is defined as a procedure that produces descriptive data in the form of written or spoken 

words from people and observable behavior (Moleong, 2018; Rukin, 2019). The case study method 

was selected because it enables in-depth investigation of a particular event, environment, or 

situation, allowing the researcher to understand the phenomenon being studied comprehensively 

(Albi Anggito & Johan Setiawan, 2018; Maryam B. Gainau, 2021). This approach is appropriate 

for examining the implementation of the Merdeka Belajar curriculum in Fiqh learning at MTs 

Darul A'mal Metro City, as it allows for detailed exploration of the strategies, challenges, and 

outcomes of implementation in their natural context. 

The research was conducted at MTs Darul A'mal Metro City, located in Mulyoati Village, Metro 

Barat District, Metro City. This madrasah was established in 1987 under the Darul A'mal Islamic 

Boarding School Foundation and has been accredited "A" by the Ministry of Religious Affairs. 

The school has 1,133 students across grades VII, VIII, and IX, with 55 teaching staff. The selection 

of this location was based on several considerations: the school's established reputation in Islamic 

education, its ongoing implementation of the Merdeka Belajar curriculum, and the researcher's 

access to the school community. The madrasah serves as a representative case for examining 

Merdeka curriculum implementation in Islamic education settings. 

Data sources in this research are classified into primary and secondary sources. Primary sources 

are those that directly provide data to the data collector (Sugiyono, 2020; Mohammad Ali, 2022). 

Using purposive sampling technique, the primary informants were selected based on specific 

criteria: the Fiqh subject teachers who are directly responsible for implementing the Merdeka 

curriculum, and students who experience the learning process firsthand. This technique was chosen 

because it allows the researcher to select informants who have deep knowledge and involvement 

with the research problem (Bungin, 2020; Rukin, 2019). The primary informants included two 

Fiqh teachers and three students from different grade levels, ensuring diverse perspectives on the 

implementation process. Secondary sources are those that indirectly provide data to the collector, 

such as through documents or other people (Sugiyono, 2020). These included lesson plans (RPP), 
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syllabi, teaching materials, school profiles, and documentation photographs. The use of secondary 

sources enriched the data by providing contextual information and enabling cross-checking of 

findings from primary sources. 

Data collection employed two main instruments: in-depth interviews and documentation. 

Interviews were conducted using an unstructured interview guide containing only the main points 

to be asked, allowing for flexible and in-depth exploration of informants' perspectives (Albi 

Anggito & Johan Setiawan, 2018; Maryam B. Gainau, 2021). Interviews were conducted with 

Fiqh teachers and students to gather data on their understanding of the Merdeka Belajar 

curriculum, implementation strategies used, challenges faced, and perceived outcomes. 

Documentation involved collecting relevant documents including RPP, syllabi, teaching materials, 

and photographs of learning activities (Rukin, 2019; Mohammad Ali, 2022). 

Data validity was ensured through source triangulation, which involves cross-checking 

information obtained from one data source against another (Albi Anggito & Johan Setiawan, 2018; 

Sugiyono, 2020). This technique was implemented by comparing interview data from teachers and 

students, and by cross-referencing interview findings with documentary evidence. Triangulation 

helps establish the credibility of findings by ensuring that interpretations are grounded in multiple 

perspectives and sources of evidence. 

Data analysis followed the interactive model consisting of three concurrent activities: data 

reduction, data display, and conclusion drawing/verification (Miles & Huberman, 2014; Rukin, 

2019). Data reduction involved summarizing, selecting essential information, focusing on 

important aspects, identifying themes and patterns, and discarding unnecessary data. Data display 

involved presenting the reduced data in a systematic manner to facilitate understanding and 

interpretation. Conclusion drawing and verification involved synthesizing findings and confirming 

their validity through triangulation and member checking. The analysis was conducted iteratively 

throughout the research process, with findings continuously refined as new data emerged. 

3. RESULTS AND FINDINGS 

3.1 Encouraging Internal Motivation in Fiqh Learning 

The implementation of Merdeka Belajar in Fiqh learning at MTs Darul A'mal begins with efforts 

to foster students' internal motivation. Teachers help students connect Fiqh material with personal 

values and daily life, moving beyond the traditional emphasis on grades and rankings. According 

to Umi Salamah, a Fiqh teacher, understanding religious laws helps students navigate daily life 

and develops motivation from within. For example, studying zakat laws helps students develop 

generosity and empathy toward those in need, while understanding purification from najis and 

hadas, prayer, and funeral management demonstrates the practical relevance of Fiqh principles. 

"I try to encourage students to understand Fiqh concepts deeply, not just memorize them. 

Understanding concepts is more important than memorization. The main goal of learning is not 

just absorbing information but understanding its implications." — Umi Salamah, Fiqh Teacher 
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Students reported that their internal motivation grew as they recognized the relevance of Fiqh 

material to their daily lives. Maratus Shidiqiyyah explained that understanding the connection 

between Fiqh material and everyday practices and obligations increased awareness of its benefits. 

Aulia noted that teachers create challenging yet supportive learning environments where students 

feel motivated to learn and overcome assigned tasks. Muazamah initially considered Fiqh less 

important than other subjects but became more motivated after seeing its relevance and benefits. 

Teachers employ various strategies to enhance motivation, including offering diverse assignment 

options. After studying a Fiqh concept, students can choose between creating educational posters 

about funeral prayer procedures, giving presentations on topics of interest, or writing poems related 

to Fiqh material such as zakat and infaq. This flexibility aligns with the Merdeka principle of 

accommodating individual student interests and learning preferences. 

Najmu Renata highlighted that flexible learning approaches, with emphasis on understanding and 

practice rather than memorization, encourage motivation. Teachers promote collaboration through 

group assignments and discussions about community cases requiring solutions. For example, 

students analyze the phenomenon of loan sharks (rentenir) in society, discussing its negative 

impacts and researching causes and effects using diverse sources including articles, news, and 

community observations. Students then engage in simulations, discussions, presentations, and 

report writing. 

3.2 Student-Centered Learning 

The Merdeka Belajar perspective emphasizes student-centered learning, where students are given 

autonomy in their learning process. Teachers shift from focusing on grades and rankings to 

emphasizing deep understanding and the learning process itself. According to Umi Salamah, in the 

Merdeka context, learning objectives focus on understanding, reflection, and application of Fiqh 

concepts in daily life rather than final results in the form of grades. 

"The demands of Merdeka Belajar have changed my teaching approach. I no longer burden 

students with grades, memorization, and tasks that make them bored. The focus is on giving 

students freedom to explore creative and independent thinking." — Ahmad Roudul Akhyar, Fiqh 

Teacher 

Students are given choices to explore topics that interest them personally, such as zakat, fasting, 

or daily life laws. Teachers provide guidance and relevant resources, but responsibility for 

understanding and exploration rests with students. During the exploration process, teachers 

provide support and facilitate group discussions or individual reflections to help students gain 

deeper understanding. Students then present their findings orally or in writing, sharing their 

discoveries and understanding. 

In practice, students work in small groups with assigned roles to achieve common goals. For 

example, students study and present Fiqh topics about funeral management, then compile materials 

to share with other students. Maratus Shidiqiyyah described how collaborative learning enriches 

the learning experience. Khanum Muazamah expressed initial concerns about the responsibility 

given but was willing to try with adequate teacher support. Najmu Renata showed enthusiasm for 
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exploring Fiqh topics of interest, particularly enjoying discussions about how Fiqh principles apply 

to daily life. 

3.3 Student Participation and Relevance of Material to Daily Life 

In the Merdeka Belajar framework, students are encouraged not only to receive but also to manage 

their own learning process. Teachers create learning environments that facilitate active student 

participation, enhance understanding of Fiqh concepts, and motivate students to engage 

maximally. Umi Salamah begins with class discussions by asking students why studying particular 

Fiqh topics is important, stimulating curiosity through concept maps and illustrations of topics 

being studied. 

For example, when studying riba (usury), teachers present concept maps defining riba and its types, 

along with illustrations of riba's negative impacts on daily life such as worsening economic 

inequality and hindering economic growth. Students are invited to analyze examples and Fiqh 

problems in society and plan actions based on learned principles. This approach helps students 

understand the relevance of Fiqh to their lives and communities. 

Teachers use simulations and role-playing to help students understand Fiqh concepts practically. 

Students are asked to play specific roles in situations simulating real-life scenarios or cases related 

to Fiqh principles. For instance, students simulate funeral management procedures, from washing 

and shrouding to burial according to Islamic teachings, then create practical guides. Through these 

practical experiences, students internalize and understand Fiqh concepts more deeply than through 

text reading or lectures alone. 

Students reported that simulations helped them understand how Fiqh principles apply to real 

situations. When analyzing riba through simulation, students felt more engaged and understood 

the consequences of usury practices practically. This helps students see the importance of 

understanding riba in Fiqh to maintain correct application of Fiqh in daily life. 

3.4 Broader Community Interests 

In the Merdeka Belajar perspective, teachers are responsible for bringing learning to deeper levels 

relevant to the real world. According to Umi Salamah, presenting facts about applying Fiqh 

principles provides strong examples that Islamic teachings bring benefits and help solve social 

problems or justice issues. Topics like zakat, qurban, qirad, and riba are discussed using concrete 

examples to help students understand relevance and importance. 

Teachers conduct discussions about social values in Fiqh, inviting students to consider how Fiqh 

principles can contribute to building better communities. Discussions cover social values such as 

justice, empathy, solidarity, and social responsibility contained in Fiqh teachings, and how these 

values are important for community welfare. This helps students develop broader understanding 

that Islamic teachings guide better social life. 

Students are encouraged to observe or research social realities around them. Teachers invite 

students to collectively analyze social problems faced by communities and how Fiqh principles 
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can provide guidance or solutions. Maratus Shidiqiyyah described how teachers invite students to 

observe community cases relevant to Fiqh material such as zakat, qurban, aqiqah, and buying and 

selling, then discuss findings in class. This makes students more understanding of the material and 

its social impacts. 

Students are given assignments to write reports about various Fiqh topics occurring in their 

environment, such as qurban, aqiqah, debt, and borrowing. They choose topics of interest, conduct 

observations and interviews with community figures, then compile reports covering observation 

results, relevance of topics to community needs and practices, and applicable suggestions for 

improving understanding and practice of Fiqh in daily life. 

3.5 Challenging Learning Environment and Tasks 

In the Merdeka Curriculum era, designing learning environments and tasks that provide challenges 

is essential for creating meaningful learning experiences. Teachers use simulations or role-playing 

to help students understand Fiqh concepts practically. In decision-making simulations in Fiqh 

contexts, students are given roles as community members or religious figures who must make 

decisions about religious issues in society, such as purification, zakat, congregational prayers, 

considering guidance from Fiqh. 

Project-based tasks enable students to apply Fiqh concepts in contexts relevant to their daily lives. 

For example, students design charity programs or social campaigns based on Fiqh principles. 

Teachers begin by providing deep understanding of Fiqh principles relevant to charity and social 

issues, such as zakat, charity, social justice, and empathy toward others. 

Challenging tasks include debate or ethics discussion sessions about riba and loan sharks. Students 

are divided into two teams to debate ethical issues related to riba in modern finance. One team 

argues that riba is unethical and contradicts Islamic values, while the other argues that riba is an 

important part of modern financial systems necessary for economic growth. Each team compiles 

arguments, references, and expert opinions, defending their positions logically and ethically. 

Other challenging tasks include simulation of decision-making about pawnshop practices in 

communities. Students are given roles as item owners needing cash and others as lenders using 

items as collateral. Students make ethical decisions based on Fiqh principles they have learned, 

considering impacts on parties involved in pawn transactions. Each student presents arguments 

and defends their position in negotiations. 

Students reported that various tasks from teachers provided challenges because they had to prepare 

and present strong arguments, develop critical thinking skills, and deepen understanding of Fiqh 

concepts. Maratus Shidiqiyyah noted that debate tasks required extensive preparation and research. 

Muazamah found simulation tasks challenging because they required applying theoretical 

knowledge to practical situations. Najmu Renata appreciated how challenging tasks developed 

critical thinking and problem-solving skills while deepening Fiqh understanding. 
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4. DISCUSSION 

The findings of this study demonstrate that the implementation of the Merdeka Belajar curriculum 

in Fiqh learning at MTs Darul A'mal Metro City encompasses five interconnected strategies that 

collectively transform the learning experience. These strategies align with the core principles of 

the Merdeka Belajar framework, which emphasizes student autonomy, relevance to real life, and 

holistic development (Rahmat, 2021; Lidi, 2021). The shift from teacher-centered to student-

centered learning represents a fundamental pedagogical transformation that has been documented 

in other Islamic education contexts (Astuti et al., 2024; Muslimin, 2023). 

The emphasis on internal motivation aligns with self-determination theory, which posits that 

intrinsic motivation flourishes when students experience autonomy, competence, and relatedness 

(Ryan & Deci, 2020; Cents-Boonstra et al., 2021). By connecting Fiqh material to students' daily 

lives and personal values, teachers at MTs Darul A'mal foster autonomous motivation that sustains 

engagement beyond external rewards. This approach addresses a critical limitation of traditional 

Fiqh education, which often relies on extrinsic motivation through grades and examinations 

(Muhaimin, 2014; Desfiona, 2025). The finding that students' motivation increased when they 

recognized the practical relevance of Fiqh principles supports the contextual teaching and learning 

approach advocated in Merdeka curriculum guidelines (Yamin & Syahrir, 2020; Anwar, 2022). 

Student-centered learning implementation at MTs Darul A'mal reflects a significant departure from 

the traditional "one-size-fits-all" approach that has dominated Islamic education (Desfiona, 2025; 

Astuti et al., 2024). Teachers acting as facilitators rather than knowledge transmitters enables 

students to take ownership of their learning, consistent with constructivist learning theory 

(Yasmansyah & Sesmiarni, 2022; Nadiroh, 2020). The provision of choice in topics and 

assignment formats accommodates diverse student interests and learning preferences, which has 

been identified as a key factor in successful Merdeka implementation (Cholilah et al., 2023; 

Anwar, 2022). However, some students expressed initial anxiety about increased responsibility, 

suggesting that the transition to student-centered learning requires careful scaffolding and ongoing 

support. 

The use of case studies, simulations, and discussions to enhance student participation demonstrates 

the application of active learning pedagogies that have been shown to improve understanding and 

retention (Ikhwan, 2017; Ratna et al., 2023). These methods enable students to connect abstract 

Fiqh principles with concrete situations, addressing the common criticism that Islamic legal 

education remains too theoretical and disconnected from practice (Muhaimin, 2014; Baharuddin, 

2021). The finding that students appreciated simulations of funeral management and riba cases 

indicates the effectiveness of experiential learning in making Fiqh relevant and meaningful. This 

aligns with research by Desfiona (2025) who found that differentiated instruction through varied 

activities significantly enhanced student engagement and understanding in Fiqh classes. 

Connecting Fiqh learning to broader community interests reflects the Merdeka principle of 

developing students as socially responsible individuals (Mulyasa, 2021; Nadiroh, 2020). By 

engaging students in analyzing community issues such as zakat distribution, qurban practices, and 

loan shark problems, teachers foster awareness of Islamic values as guidance for social life. This 
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approach develops not only cognitive understanding but also character and moral reasoning, which 

are central goals of Islamic education (Asfiati, 2023; Muslimin, 2023). The integration of 

community-based learning addresses the Pancasila Student Profile emphasis on gotong royong 

(mutual cooperation) and social responsibility (Cholilah et al., 2023; Anwar, 2022). 

The creation of challenging learning environments and tasks represents an important dimension of 

Merdeka implementation that distinguishes it from previous curriculum approaches. Rather than 

simplifying content, the Merdeka curriculum encourages intellectual challenge through problem-

based and project-based learning (Monalisa & Irfan, 2023; Nisfa et al., 2022). The debate tasks 

and ethical decision-making simulations reported by students develop higher-order thinking skills 

including analysis, evaluation, and synthesis (Pratycia et al., 2023; Tumpul, 2022). These 

challenging tasks prepare students for complex real-world situations where Islamic legal principles 

must be applied with nuanced understanding. 

The findings contribute to understanding how Merdeka Belajar addresses the learning crisis 

identified by PISA results and other assessments (Martini et al., 2021; Nugraha, 2022). By moving 

beyond rote memorization and examination preparation, the Merdeka approach develops 

competencies that are relevant to students' lives and future aspirations. The emphasis on internal 

motivation, active participation, and community connection addresses the disengagement that has 

characterized much of Indonesian education (Daga, 2021; Efendi et al., 2023). However, the 

challenges reported by teachers regarding limited resources and technical guidance echo findings 

from other studies (Kasmawati, 2021; Hasibuan et al., 2022), suggesting that successful 

implementation requires systemic support beyond individual school efforts. 

The study reveals that implementing Merdeka Belajar in Fiqh learning requires teachers to possess 

not only content knowledge but also pedagogical skills in facilitation, differentiation, and authentic 

assessment. This finding aligns with research by Monalisa and Irfan (2023) who identified teacher 

readiness as a critical factor in Merdeka implementation. The teachers at MTs Darul A'mal 

demonstrated creativity in adapting teaching materials and methods despite infrastructure 

limitations, consistent with findings from other Islamic schools (Astuti et al., 2024; Desfiona, 

2025). This suggests that teacher agency and commitment are crucial determinants of 

implementation success, regardless of resource constraints. 

The integration of character education and spiritual development within the Merdeka framework 

represents a distinctive feature of Islamic education contexts. The findings show that Fiqh learning 

at MTs Darul A'mal goes beyond legalistic understanding to encompass moral and spiritual 

formation, consistent with the goals of Islamic education (Muhaimin, 2014; Asfiati, 2023). By 

connecting Fiqh principles to empathy, social responsibility, and ethical decision-making, teachers 

address the holistic development emphasized in the Pancasila Student Profile and Islamic 

educational philosophy (Anwar, 2022; Muslimin, 2023). This integration distinguishes Merdeka 

implementation in religious schools from general education contexts. 

The study also identifies challenges that mirror those documented in broader Merdeka 

implementation research. These include limited reference materials specific to Merdeka Fiqh 

learning, uneven teacher preparedness, and the need for ongoing professional development 

(Cholilah et al., 2023; Sumantri, 2024). The finding that teachers still use 2013 Curriculum books 
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due to limited Merdeka-specific resources indicates a gap between policy and practice that requires 

attention from curriculum developers and textbook publishers (Core.ac.uk, 2025). The availability 

of the Sikurma platform (Merdeka Curriculum platform from the Ministry of Religious Affairs) 

has not fully addressed these needs, suggesting the need for more comprehensive support systems. 

The theoretical implications of this study extend to understanding how educational reform 

initiatives are translated into practice in specific institutional contexts. The findings support the 

view that curriculum implementation is not a simple top-down process but involves active 

interpretation and adaptation by teachers (Arifin, 2025; Sanjaya, 2012). The strategies developed 

by Fiqh teachers at MTs Darul A'mal represent local innovations that respond to student needs, 

community contexts, and resource availability. This grass-roots adaptation is consistent with the 

decentralized spirit of Merdeka Belajar, which allows schools flexibility in implementation 

(Rahmat, 2021; Lidi, 2021). The study contributes to understanding how global educational reform 

trends are localized within specific cultural and religious contexts. 

Practical implications for Islamic schools include the need for sustained teacher professional 

development focused on facilitation skills, differentiated instruction, and authentic assessment. 

Schools should invest in developing Merdeka-specific teaching materials and resources, including 

modules, case studies, and assessment tools relevant to Fiqh learning. Collaboration between 

schools through subject teacher forums (MGMP) can facilitate sharing of best practices and 

materials. School leaders play a crucial role in creating supportive conditions for implementation, 

including providing adequate facilities, encouraging teacher innovation, and maintaining regular 

monitoring and evaluation. 

5. CONCLUSION AND SUGGESTIONS 

This study concludes that the implementation of the Merdeka Belajar curriculum in Fiqh learning 

at MTs Darul A'mal Metro City is carried out through five interconnected strategies: encouraging 

internal motivation by connecting Fiqh material with daily life; implementing student-centered 

learning with teachers as facilitators; increasing student participation through case studies, 

simulations, discussions, and direct observation; connecting material with broader community 

interests; and creating challenging learning environments and tasks. 

Students' internal learning motivation develops as they become aware of the relevance of Fiqh 

material to their daily lives. Student-centered learning provides valuable learning experiences, 

placing students at the center of the learning process with teachers acting as facilitators who 

support exploration and understanding. Within the Merdeka framework, students are encouraged 

to manage their own learning processes, plan goals, and understand material relevance. Fiqh 

teachers encourage student participation through strategies such as case studies, simulations, social 

values discussions, and direct observation, connecting Fiqh principles to real situations. 
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