
ABSTRACT 

This study aims to explore and analyze the internalization of Islamic Religious Education (PAI) values based on 

religious moderation within the IPNU and IPPNU organizations at the sub-district level (PAC) of Seputih Mataram, 

Central Lampung Regency. The research employs a qualitative case study approach, with data collected through 

observation, in-depth interviews, and documentation involving organizational leaders, active members, and 

community figures. The findings reveal five core values of religious moderation internalized: commitment to 

nationality, tolerance, anti-violence, accommodation to local culture, and amar ma'ruf nahi munkar (enjoining good 

and forbidding evil). These values are institutionalized through three integrated pathways: formal organizational 

activities (Makesta, Lakmud, Lakut, routine recitations, and leadership training), role modeling by organizational 

leaders, and organizational culture (deliberation, collective work, tahlilan, yasinan, and national activities). The 

contribution of these values manifests in strengthened member character, enhanced tolerance and cooperation, 

violence and conflict prevention, and adaptation to local culture. The implications are evident in members' behavior: 

reinforced national commitment, tolerant attitudes, conflict management skills, and appreciation of local culture. 

This research contributes theoretically to the literature on Islamic education based on religious moderation and 

practically provides recommendations for student development programs at the village level, demonstrating that 

IPNU and IPPNU serve as effective mediums for character education that is moderate, contextual, and relevant to 

the social and cultural needs of local communities. 
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1. INTRODUCTION 

Students at the village level often face various challenges in shaping character and moderate 

religious values. In Seputih Mataram District, Central Lampung Regency, phenomena such as lack 

of deep religious understanding, tendencies toward extremism, and conflicts due to differing 

religious views have emerged. This situation is exacerbated by globalization and unlimited access 

to information that sometimes brings negative impacts on adolescents' mindsets and behavior. The 

influence of social media often serves as a platform for spreading non-moderate information, such 

as hate speech, extremist narratives, and bullying, which can affect organization members. 

In the current era, the issue of Islamic moderation frequently arises, especially when various events 

or extremist actions are associated with religious communities. Whether these perceptions are 

correct or not often sparks debates related to politics. Islamic moderation itself is a blend of 

spiritual and intellectual aspects, between reason and revelation, and knowledge spread across 

various regions. Moderate Islam emphasizes that all humans are honored by Allah SWT without 

distinguishing ethnicity, language, religion, or nation, and a person's superiority is determined by 

their piety, as affirmed in QS. Al-Hujurat verse 13. 

The Indonesian Ministry of Religion defines religious moderation as a fair and balanced attitude 

in understanding and practicing religious teachings to avoid extremism. Religious moderation also 

means the ability to coexist in religious and socio-political diversity. From the perspective of 
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Lampung Tengah. Penelitian menggunakan pendekatan kualitatif dengan metode studi kasus, data dikumpulkan 

melalui observasi, wawancara mendalam, dan dokumentasi yang melibatkan pengurus, anggota aktif, dan tokoh 

masyarakat. Temuan penelitian mengungkapkan lima nilai inti moderasi beragama yang diinternalisasikan: 

komitmen kebangsaan, toleransi, anti kekerasan, akomodatif terhadap budaya lokal, dan amar ma'ruf nahi munkar. 
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Nahdlatul Ulama, figures such as KH. Hasyim Asy'ari, KH. Wahid Hasyim, and KH. Abdurrahman 

Wahid emphasized the principle of wasathiyah (the middle path) that stresses tolerance, 

deliberation, and social harmony. Thus, religious moderation is not moderating religion itself, but 

understanding and practicing religious teachings in a balanced, fair, and tolerant manner, in 

accordance with the principles of Ahlus Sunnah wal Jama'ah. This principle is also affirmed in QS. 

Al-Baqarah verse 143, which refers to the Muslim community as ummatan wasathan (a moderate 

community). 

Islamic Religious Education plays a crucial role in shaping the character of the younger generation. 

In Indonesia's pluralistic context, strengthening religious moderation values becomes very 

important to maintain harmony among religious communities and prevent conflicts due to 

fanaticism or radicalism. Religious moderation emphasizes balance, tolerance, and appreciation of 

diversity, which form the foundation for building an inclusive society. Understanding religious 

moderation needs to be internalized through comprehensive approaches, from concept to 

application in daily life. Moderation emphasizes balance (tawazun), tolerance (tasamuh), equality 

(musawah), and problem-solving through deliberation (syura). 

The student organizations based on Islam such as IPNU (Ikatan Pelajar Nahdlatul Ulama) and 

IPPNU (Ikatan Pelajar Putri Nahdlatul Ulama) hold important roles in shaping the character of the 

younger generation oriented toward moderation. Through various cadre programs, these two 

organizations instill values of tolerance, appreciation of diversity, and avoidance of all forms of 

extremism. Cadre activities such as Makesta (Masa Kesetiaan Anggota), Lakmud (Latihan Kader 

Muda), Lakut (Latihan Kader Utama), and Latin (Latihan Instruktur) serve as effective media for 

instilling religious moderation through training, directed discussions, case studies, and various 

forms of simulation. Through these processes, members not only understand the concept of 

moderation theoretically but also are trained to apply it concretely in daily life. 

A survey conducted by the researcher on IPNU and IPPNU members in Bumi Setia Village 

revealed several important findings. As many as 65% of students felt they lacked religious 

guidance appropriate to the context of modern life. Additionally, 58% of students had been 

involved in religious debates with peers due to differing views, which sometimes led to minor 

conflicts. Nevertheless, 72% of members assessed that this organization has potential as a means 

of character and tolerance development, although the implementation of moderation values still 

needs strengthening. These findings raise interesting questions about the extent to which religious 

moderation values can be instilled and applied in daily life. 

This research aims to analyze the application of Islamic Religious Education values based on 

religious moderation within IPNU and IPPNU organizations in PAC Seputih Mataram. This 

research also seeks to fill the literature gap regarding the role of student organizations at the sub-

district and village levels in shaping moderate religious attitudes. The selection of this topic is 

based on the need to provide a concrete contribution to the development of moderate Islamic values 

among village students. As religious organizations, IPNU and IPPNU have a strategic role in 

educating the younger generation to become tolerant, inclusive individuals capable of living 

harmoniously in a multicultural society. 

. 
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2. RESEARCH METHODS 

This research employs a qualitative descriptive approach, aiming to describe real conditions and 

phenomena that are then explained in the research report. The qualitative method is a research 

process conducted naturally, following objective conditions in the field without manipulation, and 

relates to the type of data collected. The qualitative approach is based on post-positivist philosophy, 

used to investigate objects in natural conditions (as opposed to experimental approaches). In this 

method, the researcher serves as the primary instrument. Sampling is conducted purposively using 

specific techniques, while data collection employs triangulation (combination). Data analysis is 

inductive and qualitative, where the results of qualitative research emphasize meaning rather than 

generalization. 

The methodology is a research procedure that produces descriptive data in the form of words, both 

written and oral, originating from observed individuals and behaviors. In qualitative research, it is 

important to pay attention to the method of selecting samples as informants. There are three ways 

to select informants: first, we look for individuals to be interviewed or observed; second, we 

determine informants to be studied or asked for information according to the research problems; 

third, we stop searching for informants when the information obtained is adequate and no 

additional information is needed. 

The informants in this research included organizational leaders and active members of IPNU and 

IPPNU, selected purposively. The criteria for informant selection included: (1) active involvement 

in IPNU and IPPNU organizational activities; (2) willingness to become informants and ability to 

communicate their opinions and experiences effectively; and (3) representation of organizational 

leaders, active members, and community figures. The informants consisted of the Chairperson of 

PAC IPNU, Chairperson of PAC IPPNU, organizational board members, active members, and 

community leaders in Seputih Mataram District. 

Data collection employed three integrated techniques: observation, in-depth interviews, and 

documentation. Observation was conducted by directly observing organizational activities related 

to Islamic religious education or studies reflecting religious moderation. In-depth interviews were 

conducted with organizational leaders and members to explore their understanding, experiences, 

and perspectives regarding the internalization of religious moderation values. Documentation 

included organizational activity archives, work programs, photos, and other relevant documents. 

The interview guides were developed based on the three research focuses: identifying religious 

moderation values, analyzing their contribution to organizational activities, and assessing their 

implications for member attitudes and behavior. 

Data validity was ensured through four techniques: (1) triangulation—comparing data from 

different sources (organizational leaders, members, community figures), methods (observation, 

interviews, documentation), and times; (2) member check—confirming data interpretations with 

informants; (3) prolonged engagement—extending time in the field for deeper understanding; and 

(4) persistent observation—continuous and repeated observation to identify consistent patterns. 

Data analysis followed the Miles and Huberman interactive model through three stages: data 

reduction (selecting and categorizing relevant data), data display (presenting data in descriptive 
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narratives and thematic matrices), and conclusion drawing (deriving meaning and verifying 

findings through continuous reflection). The analysis was conducted iteratively throughout the 

research process until data saturation was achieved. 

3. RESULTS AND FINDINGS 

Description of Research Location 

Seputih Mataram District is located in Central Lampung Regency, Lampung Province, Indonesia. 

Geographically, this district is situated at coordinates approximately 4°50'–5°00' South Latitude 

and 105°10'–105°20' East Longitude. Seputih Mataram borders Seputih Banyak District to the 

north, Rumbia District to the east, Seputih Surabaya District to the south, and Bandar Mataram 

District to the west. This area has a relatively flat topography with an altitude of about 30–50 

meters above sea level, making it highly suitable for the agricultural and plantation sectors. Rivers 

and irrigation also support the agricultural productivity of the local community. 

The population of Seputih Mataram District is quite dense with a nearly balanced male-female 

composition. The majority of the population works as farmers, plantation workers, and traders, 

with others working in services and small industries. Population distribution is uneven, with 

settlements more concentrated along main roads and economic centers. The district has a stable 

population growth rate, supported by a fairly high birth rate and migration from other regions 

seeking economic opportunities in the agricultural and trade sectors. Seputih Mataram is inhabited 

by a diverse ethnic community, including Javanese, Lampungese, Sundanese, and Batak 

ethnicities, with the majority being descendants of transmigrants from Java Island. The languages 

commonly used daily are Indonesian and Javanese, besides Lampungese which is still used by 

some indigenous Lampungese communities. 

PAC IPNU-IPPNU Seputih Mataram was established on July 15, 2011, initiated by Santoso and 

Nur Hidayah. The birth of IPNU was motivated by the need for a gathering place for young NU 

members at the sub-district level. Seputih Mataram is an area where the majority of the population 

are NU members, necessitating the unification of NU youth from each branch across Seputih 

Mataram District into an organization at the sub-district level. Additionally, IPNU-IPPNU was 

formed as a gathering place for NU youth to continue the spirit and values of Nahdliyah, a 

communication forum for NU students to strengthen Ukhuwah Islamiyah and develop Islamic law, 

a cadre forum to prepare future national leaders, and an actualization forum for students in the 

implementation and development of Islamic law. The organization's vision is the formation of 

devout, knowledgeable, morally upright, and nationally-minded students responsible for 

upholding Islamic law according to Ahlussunnah wal Jama'ah based on Pancasila and the 1945 

Constitution. 

Internalization of Islamic Religious Education Values Based on Religious Moderation 

The research findings reveal that the internalization of PAI values oriented toward religious 

moderation in IPNU-IPPNU Seputih Mataram occurs through three approaches: formal activities, 

role modeling, and organizational culture. Various cadre programs and routine religious studies 

serve as media for strengthening values of tolerance, nationalism, acceptance of local culture, and 
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rejection of violence, integrated with Aswaja teachings such as tawassuth (moderation), tasamuh 

(tolerance), and tawazun (balance). Role modeling by organizational leaders is reflected in their 

polite communication and respect for differences, while organizational culture in the form of 

deliberation, collective work, tahlilan, yasinan, and national activities consistently forms habits 

that foster inclusive, tolerant attitudes and commitment to unity. Thus, the process of internalizing 

moderation values occurs integratively through material reinforcement, exemplary behavior, and 

daily organizational practices. 

Table 1. Values of Islamic Religious Education Based on Religious Moderation 
No Value Description Examples of Implementation 

1 Commitment to 

Nationality 

Love for the homeland and 

respect for national symbols 

Upacara 17 Agustus, hubbul wathan 

minal iman, participation in village 

activities 

2 Tolerance Respect for differences in 

opinions, religion, and 

culture 

Inclusive discussions, cross-school 

collaboration, deliberation forums 

3 Anti-Violence Rejection of all forms of 

physical and verbal violence 

Conflict resolution through deliberation, 

peaceful dialogue 

4 Accommodation to 

Local Culture 

Respect and adaptation to 

local traditions 

Tahlilan, yasinan, traditional arts 

participation 

5 Amar Ma'ruf Nahi 

Munkar 

Enjoining good and 

forbidding evil 

Gentle reprimand, social service, 

dakwah bil hikmah 

Commitment to Nationality: The research shows that commitment to nationality becomes one of 

the main values internalized in IPNU-IPPNU activities. Based on interviews with the PAC 

Chairperson, material about love for the homeland is always included in cadre programs. The 

Chairperson explained that in Makesta and Lakmud, they always emphasize materials about 

nationality and the relationship between Islam and the NKRI, with the principle of hubbul wathan 

minal iman (love of homeland is part of faith) as a guide for NU students. This is reinforced by the 

organizational advisor, who stated that children are accustomed to respecting national symbols and 

participating in village activities to foster a sense of belonging to the nation. 

Tolerance: Tolerance becomes one of the important indicators of religious moderation internalized 

by IPNU-IPPNU. The Chairperson of IPPNU stated that they always teach members to appreciate 

differences of opinion and backgrounds among friends in the organization and at school. 

Discussions in every cadre activity are made open and inclusive, so they learn to respect others. 

The organizational advisor added that they accustom children to be polite in debates and prevent 

conflicts, and invite them to interact with students from various schools and villages to appreciate 

cultural and religious diversity. 

Anti-Violence: The value of anti-violence in religious moderation is reflected in IPNU-IPPNU's 

efforts to instill peaceful attitudes and reject all forms of conflict, both physical and verbal. An 

active member stated that they always emphasize the importance of solving problems through 

deliberation and dialogue, and avoiding violent actions, whether at school, in the organization, or 

on social media. Students must know how to express opinions without hurting others. The 

organizational advisor added that they provide concrete examples in conflict resolution, guiding 

members to be patient and restrain themselves. 
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Accommodation to Local Culture: The value of accommodation to local culture becomes one of 

the indicators of religious moderation internalized in IPNU-IPPNU. The PAC Chairperson stated 

that they encourage members to respect and preserve village culture and local religious traditions, 

such as tahlilan, yasinan, and Islamic holiday celebrations. This value is taught so that students 

can adapt to their environment without compromising religious principles. The organizational 

advisor added that they model how to appreciate local culture in every activity, for example by 

involving members in traditional arts performances or gotong-royong activities. 

Amar Ma'ruf Nahi Munkar: The value of Amar Ma'ruf Nahi Munkar becomes one of the indicators 

of religious moderation internalized in IPNU-IPPNU. The PAC Chairperson stated that they 

always emphasize to members to actively invite friends to do good and prevent deviant behavior, 

both at school and in the surrounding environment. This is taught from Makesta to Lakmud to 

become part of the daily attitude of NU students. The advisor added that they model how to advise 

friends who make mistakes with polite and wise manners, so that members learn amar ma'ruf nahi 

munkar through example, not coercion. 

Contribution of Islamic Religious Education Values in Organizational Activities 

The contribution of implementing PAI values based on religious moderation in IPNU and IPPNU 

organizational activities at Seputih Mataram District can be analyzed through several aspects: 

Table 2. Contribution of PAI Values to Organizational Activities 
No Contribution Aspect Description Evidence 

1 Character 

Strengthening 

Members become religious, 

disciplined, responsible, and morally 

conscious 

Active involvement in cadre 

programs, social activities 

2 Tolerance and 

Cooperation 

Members understand differences and 

work together in harmony 

Group discussions, cross-

school collaboration 

3 Violence and Conflict 

Prevention 

Members solve problems peacefully 

through deliberation 

Conflict resolution 

simulations, mediation 

practices 

4 Local Culture 

Adaptation 

Activities are more relevant and 

accepted by the community 

Integration of religious values 

with local traditions 

Character Strengthening: The values of PAI based on religious moderation directly strengthen 

members' character. Through the practice of amar ma'ruf nahi munkar, members are accustomed 

to politely reprimanding when witnessing behavior that does not conform to religious norms. This 

fosters moral awareness and social responsibility. The discipline instilled through cadre activities 

such as Makesta and Lakmud forms members who are organized, responsible, and have high 

commitment to their duties. 

Tolerance and Cooperation: Organizational activities that prioritize discussion, deliberation, and 

group work encourage members to understand differences and cooperate in a spirit of togetherness. 

Tolerance is not just theory but becomes real practice in every activity, both within the organization 

and in interactions with the community. The inclusive discussion forums and cross-organizational 

collaboration that have been established demonstrate the implementation of tasamuh principles 

(tolerance) in daily life. 
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Violence and Conflict Prevention: The internalization of religious moderation equips members to 

resolve conflicts peacefully. In cadre training and case simulations, members learn to prioritize 

dialogue and compromise, so that a culture of violence can be minimized. The mentoring and 

group discussion programs that are held regularly also function as preventive measures against 

potential conflicts among members. 

Local Culture Adaptation: The value of accommodation to local culture makes organizational 

activities more relevant and accepted by the community. For example, social and religious 

activities are always adapted to local traditions, such as tahlilan, yasinan, and traditional arts 

performances, so that the organization becomes an integral part of the surrounding community. 

This demonstrates the implementation of tawassuth (moderation) principles that balance religious 

values with local wisdom. 

Implications of Religious Moderation Values on Student Attitudes and Behavior 

The implications of implementing PAI values based on religious moderation in IPNU and IPPNU 

PAC Seputih Mataram on student attitudes and behavior can be analyzed through the four 

indicators of religious moderation: 

Commitment to Nationality: This is evident in students' active participation in August 17th 

commemoration ceremonies, discussions on national insight, and social activities. One IPNU 

member stated that they are taught to respect national symbols and participate in activities that 

foster love for the homeland. This makes them feel responsible as citizens and organization 

members. The implication is that students demonstrate nationalist attitudes and consistent social 

responsibility in daily life. 

 Tolerance: This is reflected in members' ability to appreciate differences of opinion, both in 

internal discussions and collaboration with other organizations. An IPPNU member shared that in 

meetings or discussions, they learn to listen patiently, appreciate differing opinions, and not impose 

their own views. This forms inclusive attitudes, ability to cooperate harmoniously, and 

appreciation of diversity at school and in society. 

Anti-Violence: This is applied through conflict resolution simulations, mentoring, and group 

discussions. Observation shows that members tend to resolve disputes through deliberation, 

without physical or verbal violence. A PAC leader emphasized that they stress the importance of 

advising or reprimanding friends politely, so conflicts do not escalate into aggressive actions. The 

implication is that students can control emotions, resolve problems peacefully, and foster a culture 

of mutual respect. 

Accommodation to Local Culture: This is reflected in activities such as traditional Islamic holiday 

commemorations, tahlilan, yasinan, and preservation of village arts and culture. The PAC IPNU 

Chairperson explained that they encourage members to respect village culture while practicing 

religious values, so that local traditions remain preserved. Students participating in these activities 

demonstrate appreciation of local culture and ability to integrate religious values with local 

wisdom. 
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Discussion 

Values of Islamic Religious Education Based on Religious Moderation in IPNU and IPPNU 

The research findings indicate that the internalization of Islamic Religious Education values based 

on religious moderation in IPNU and IPPNU Seputih Mataram occurs integratively through three 

pathways: formal activities, role modeling by organizational leaders, and organizational culture. 

This approach aligns with al-Attas's (1999) view that Islamic education does not merely transfer 

knowledge but also shapes morals and moral awareness through the habituation of values in daily 

life. The combination of these three pathways creates a conducive environment for developing 

tolerant, inclusive attitudes and commitment to the nation. 

Commitment to Nationality: This value becomes one of the most dominantly internalized values. 

Members are accustomed to respecting national symbols, participating in flag ceremonies, and 

engaging in social and community activities. Through role modeling by leaders and formal 

habituation in Makesta, Lakmud, and Lakut activities, students learn to balance religious identity 

with nationalism, in line with the principle of hubbul wathan minal iman (love of homeland is part 

of faith). This internalization process encompasses cognitive, affective, and psychomotor aspects, 

so that national values are reflected in concrete daily actions. The findings support Fathurrochman 

and Muslim's (2021) research on countering radicalism through strengthening nationalist character 

through Aswaja practices in schools. 

The integration of nationalist values within IPNU-IPPNU activities demonstrates that religious 

organizations can effectively contribute to strengthening national identity among students. This is 

particularly important in the current context where issues of radicalism and intolerance often arise. 

By emphasizing the compatibility of Islamic values with nationalism, IPNU-IPPNU helps students 

develop a balanced identity that does not pit religious commitment against national loyalty. This 

aligns with the principles of wasathiyah (moderation) in Ahlussunnah wal Jama'ah tradition, which 

emphasizes balance in all aspects of life. 

Tolerance: Tolerance is internalized through value education, social interaction, and role modeling 

by organizational leaders. IPNU-IPPNU members are able to appreciate differences of opinion, 

background, and culture, both within the organization and in inter-school relationships. Practices 

such as open discussions, cross-school collaboration, and routine deliberation forums affirm that 

tolerance has become a consistent organizational culture, in accordance with the tasamuh 

(tolerance) principle in Aswaja. This finding supports Mustafida's (2020) research on integrating 

multicultural values in PAI learning, which emphasizes the importance of teaching tolerance 

through concrete practices. 

The importance of tolerance internalization is also reflected in members' ability to interact with 

diverse groups. Through involvement in activities that bring together students from various schools 

and backgrounds, members learn to appreciate diversity practically. This is consistent with Inayati, 

Awaluddin, and HR's (2024) research on internalizing religious moderation values based on local 

wisdom in schools, which found that direct interaction with diversity is key to developing 

tolerance. 
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Anti-Violence: The anti-violence value is applied through case simulations, group discussions, and 

habituation of deliberation. Members are accustomed to resolving conflicts peacefully, controlling 

themselves, and expressing opinions through dialogue. The integration of cognitive, affective, and 

psychomotor approaches creates an effective anti-violence culture while simultaneously enhancing 

members' social skills to prevent conflict escalation in organizational and community 

environments. This aligns with Tanjung's (2022) research on internalizing religious moderation 

values in fiqh learning, which found that peaceful conflict resolution is a key indicator of religious 

moderation. 

The anti-violence culture developed in IPNU-IPPNU also helps members manage emotions and 

avoid aggressive behavior. Through mentoring and group discussion programs, members learn to 

channel frustrations and disagreements productively. This is particularly important in the digital 

age where verbal violence through social media is increasingly prevalent. By equipping members 

with communication skills and emotional management, IPNU-IPPNU contributes to creating a 

more peaceful and respectful online environment. 

Accommodation to Local Culture: This value is instilled through participation in traditional 

activities, tahlilan, yasinan, and village arts performances. Direct experience makes members 

adaptive and sensitive to local contexts, while balancing tradition and religious principles. This 

practice reflects moderation that emphasizes tawassuth (moderate) and tasamuh (tolerance), 

maintaining social harmony and cultural diversity. This finding supports Hilmin's (2024) research 

on internalizing religious moderation values in the independent learning curriculum, which 

emphasizes the importance of contextualization in religious education. 

The accommodation to local culture demonstrated by IPNU-IPPNU members reflects an 

understanding that Islam does not negate local traditions but rather enriches and is enriched by 

them. The practice of tahlilan and yasinan, for example, is not merely a cultural performance but 

also a spiritual activity that strengthens faith and community bonds. Similarly, the integration of 

Islamic values with traditional arts provides a model for how cultural preservation can coexist with 

religious practice. 

Amar Ma'ruf Nahi Munkar (AMNM): The internalization of AMNM is carried out through role 

modeling by leaders, case simulations, and habituation of gently advising friends. Members not 

only understand the principle of AMNM theoretically but also apply it in daily life, forming 

religious, polite, and moderate character. This is consistent with Rosyada's (2022) research on 

internalizing religious moderation values in PAI learning at schools, which emphasizes the 

importance of AMNM as a characteristic of moderate Islam. 

The implementation of AMNM in IPNU-IPPNU demonstrates a contextualized understanding of 

this principle. Rather than viewing it as merely prohibiting wrongdoings, members are taught that 

AMNM also involves actively promoting goodness and encouraging positive change. The gentle 

approach to advising friends—through polite suggestion rather than harsh criticism—models the 

prophetic example of dakwah bil hikmah (wise preaching). This helps prevent the kind of harsh 

judgmentalism that can lead to conflict and division. 

Contribution of Islamic Religious Education Values in Organizational Activities 
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The implementation of religious moderation values provides important contributions in 

strengthening member character, developing tolerance and cooperation, preventing violence and 

conflict, and adapting to local culture. Values such as AMNM and anti-violence form members 

who are religious, disciplined, and responsible. Discussion, deliberation, and group work teach 

appreciation of differences and harmonious cooperation. The practice of conflict resolution 

through deliberation equips members with the ability to control emotions and resolve disputes 

peacefully. Participation in local cultural activities makes the organization relevant, accepted by 

the community, and strengthens members' social identity as NU students. 

The contribution of these values to character strengthening is particularly significant given the 

challenges facing youth in contemporary Indonesia. As highlighted by Muis et al. (2024), the role 

of Islamic religious education in building national character is increasingly important in the era of 

globalization. Through participation in IPNU-IPPNU activities, members develop discipline, 

responsibility, and moral awareness that serve as a foundation for good citizenship. The findings 

also support Sholihah and Khoiriyah's (2024) research on religious literacy as a foundation for 

developing students' religious character, which emphasizes the importance of integrating religious 

values into practical activities. 

The development of tolerance and cooperation through organizational activities provides a 

concrete response to concerns about increasing intolerance among youth. As Setiyadi and Syahrial 

(2023) found in their research on strengthening religious moderation for youth in IPNU and IPPNU 

activities, organizational activities provide a valuable space for intergroup interaction and the 

development of inclusive attitudes. The collaboration with students from different schools and 

backgrounds, facilitated through organizational activities, provides real experience in appreciating 

diversity. 

The contribution to violence and conflict prevention is particularly relevant in the context of 

increasing reports of violence among youth. By equipping members with skills in peaceful conflict 

resolution and emotional management, IPNU-IPPNU contributes to creating a generation that 

prefers dialogue to aggression. This is consistent with Harefa and Tambunan's (2024) research on 

implementing religious moderation values through PAI learning, which found that moderation 

values effectively prevent extremism when integrated into educational programs. 

The accommodation to local culture demonstrated by IPNU-IPPNU members reflects a balanced 

understanding of religious moderation. Rather than viewing local traditions as incompatible with 

Islamic values, members learn to distinguish between core religious principles and culturally 

specific practices that are not obligatory. This nuanced understanding helps prevent the kind of 

cultural alienation that can occur when religious teachings are applied without regard for local 

context. As Bastomi and Niswah (2024) found in their research on strengthening religious 

moderation values among IPNU-IPPNU members, this contextual approach enhances the 

relevance and acceptance of organizational activities within the community. 

Implications of Religious Moderation Values on Student Attitudes and Behavior 

The implications of implementing PAI values based on religious moderation affect student 

behavior and attitudes, including: strengthening national commitment, forming tolerant attitudes, 
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ability to manage conflict, and appreciation of local culture. The findings show that the 

internalization of moderation values through organizational activities forms students who are 

religious, tolerant, disciplined, and culturally aware. Theoretically, this supports al-Attas's (1999) 

and Lickona's (1991) ideas that effective religious education must strengthen morals, character, 

and social competence through real experience, not just knowledge transfer. Thus, IPNU-IPPNU 

PAC Seputih Mataram is proven to be an effective medium for PAI-based character education that 

is moderate, contextual, and relevant to the social and cultural challenges in the local environment. 

The implications of this research align with the four indicators of religious moderation as defined 

by the Ministry of Religious Affairs. Members' commitment to nationality, tolerance, anti-

violence, and accommodation to local culture reflect the successful internalization of these values 

through organizational activities. This supports the findings of earlier research on the importance 

of organizational involvement in shaping religious moderation among youth. As Setiyadi and 

Syahrial (2023) found, organizational activities provide an ideal space for the development of 

moderate religious attitudes. 

The research also demonstrates that organizational culture plays a crucial role in forming 

consistent behavior among members. The culture of deliberation, collective work, and religious 

activities such as tahlilan and yasinan creates habits that support the implementation of religious 

moderation values. This is consistent with research by Hidayah, Setiawan, and Hayati (2024) on 

internalizing religious moderation values in PAI and character education, which emphasizes the 

importance of habituation in forming religious character. 

Furthermore, the role modeling by organizational leaders emerges as a crucial factor in the success 

of value internalization. Members learn through observation and imitation, which are more 

effective than theoretical instruction alone. The leaders' respectful communication and consistent 

behavior provide concrete examples that members can emulate. This finding supports research on 

the importance of role models in character education, including Fathurrochman and Muslim's 

(2021) study on countering radicalism through nationalist character education. 

5. CONCLUSION AND SUGGESTIONS 

Based on the research findings and discussion, several conclusions can be drawn regarding the 

internalization of Islamic Religious Education (PAI) values based on religious moderation in IPNU 

and IPPNU organizations of PAC Seputih Mataram, Central Lampung Regency. The research 

demonstrates that the internalization of PAI values based on religious moderation occurs 

integratively through three main pathways: formal organizational activities, role modeling by 

leaders, and organizational culture. The values internalized include: (1) commitment to nationality, 

reflected in members' respect for national symbols, participation in ceremonies and social 

activities, and balance between religious identity and nationalism; (2) tolerance, demonstrated 

through members' ability to appreciate differences in opinion, religion, and culture through social 

interaction, open discussions, and cross-school collaboration; (3) anti-violence, manifested in 

members' habits of resolving conflicts peacefully through deliberation, dialogue, and polite 

behavior; (4) accommodation to local culture, shown in members' respect for and adaptation to 

local traditions such as tahlilan, yasinan, and traditional arts activities, ensuring that religious 

moderation is realized contextually; and (5) amar ma'ruf nahi munkar, applied through habituation, 



462 

 

AJIS • Vol. 3 No. 2 © 2025 Fajar et al. Published by CV. Bimbingan Belajar Assyfa, Indonesia 

 

role modeling, and case simulations, forming members who are religious, polite, and moderate in 

behavior. 

The implications of implementing religious moderation values in IPNU and IPPNU PAC Seputih 

Mataram are evident in student behavior and attitudes. Members demonstrate strengthened 

national commitment and social responsibility, tolerant attitudes with respect for differences and 

harmonious cooperation, ability to manage conflict and resolve disputes peacefully, and 

appreciation of local culture with integration of religious values and local traditions. Overall, IPNU 

and IPPNU PAC Seputih Mataram are proven to be effective mediums for character education 

based on PAI that is moderate, contextual, and relevant to the social and cultural needs of the local 

community. The internalization of religious moderation values is not merely understood 

theoretically but also realized in concrete practice through organizational activities, habituation, 

and role modeling by leaders, forming a generation of NU students who are tolerant, characterized, 

and positively contributing to their environment. 
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